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In recent years, The Halle Foundation has been pleased to support several collaborations between 

Kennesaw State University and the University of Paderborn, including, most recently, the 2016 

Maymester program, “Georgia Culture with the Germans.”  This project brought students and faculty 

from Paderborn to Georgia, where they joined their peers at Kennesaw, for a 17-day intensive, 

educational immersion experience focused on Georgia culture and history.  

“Georgia Culture with the Germans” aligned perfectly with the purposes of The Halle Foundation, 

whose mission is “to promote understanding, knowledge and friendship between the people of 

Germany, as seen in its European context, and those of the United States.”  Its founder, Claus Halle, 

was a German native who lived in the United States for about half of his adult life. He came to know, 

understand and love the two countries and believed that greater knowledge understanding of each 

other´s society, geography, culture, sports, political and legal systems, as well as customs and 

habits would foster increased friendship between the German and American peoples and improve 

relationships between the two nations, thereby promoting the cause of world peace. 

Mr. Halle believed, in particular, that the direct exposure of individuals, especially young people, to 

the peoples, culture and traditions of the two countries was one of the most effective and enriching 

means for increasing mutual understanding and friendship, and for forging strong and lasting ties 

between the two countries. This report -- especially the essays of the participants -- attest to 

the wisdom of that belief, and to the impact programs like this can have on future generations of 

Germans and Americans.

On behalf of the Board of Trustees of the Foundation, I commend Kennesaw Professor Sabine 

Smith and Paderborn Professor Christoph Ehland for their leadership in conceiving and organizing 

this program, and extend our thanks to the many other faculty members and students of the two 

universities who worked to make it a success. We know Mr. Halle would be pleased with the 

outcomes detailed in this report, and are appreciative of the opportunity for the Foundation to play 

a part in this important project.

Dr. Eike Jordan 

CHAIR THE HALLE FOUNDATION BOARD OF TRUSTEES
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Grußwort der Vorsitzenden der Universitätsgesellschaft Paderborn 
 
 
Als Universitätsgesellschaft Paderborn lassen wir seit unserer Gründung 
Kontakte zwischen den Freunden und Förderern der Universität Paderborn 
entstehen. Zu unseren Mitgliedern gehören neben Lehrenden vor allem In-
dustrieunternehmen sowie Privatpersonen aus Politik, Kultur und Wirtschaft. 
Sie alle fühlen sich mit der Universität verbunden und möchten deswegen 
gemeinsam mit uns die Projekte der Hochschule fördern, für Begegnungen 
zwischen Wissenschaft, Kultur und Wirtschaft sorgen und ein Netzwerk in 
der Region OWL aufbauen. 
 
Wir möchten besonders das Interesse für das akademische Leben unserer 
Hochschule wecken. Die Förderung der Paderborner Studentinnen und Stu-
denten sowie des wissenschaftlichen Nachwuchses spielt dabei für uns eine 
zentrale Rolle. In einem Fremdsprachenstudium sind Exkursionen ein Muss: 
Sie sorgen für Austausch mit den Studierenden und Dozenten vor Ort, bieten 
hautnahe Eindrücke von Kultur und Sprache und lassen theoretisches Wis-
sen greifbar werden – und das im wirklichen Sinne. Mehr noch, im Hinblick 
auf die zukünftigen Lehrer in der Anglistik/Amerikanistik stellen Exkursionen 
eine wichtige Bereicherung dar, denn sie erweitern Horizonte und lassen 
heutige Studierende zu Impulsgebern von morgen werden, die Schülerinnen 
und Schüler ermutigen, für einige Zeit ins Ausland zu gehen.  
 
 
Vor diesem Hintergrund haben wir Ihre Reise in die Südstaaten gerne unter-
stützt.  
 
 
 
 
 
Heike Käferle 
Vorsitzende der Universitätsgesellschaft Paderborn 
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“The last two weeks were a (hopefully not) one-
time experience that I will always look back upon. 

It did not only help me improve my spoken English, 
but most of all provided me with much needed 

insights into a state that is as diverse as its people.” 
(UPB student)

“It has given me so much more than I could 
have hoped for, both emotionally and intellectually. 
It has been a blast! I wish there were more classes 

like this.” 
(KSU student)

“Engaging at a level like no other class 
I‘ve taken; constant exposure and the balance 

between in-class and excursion time made it a truly 
unforgettable experience.” 

(KSU student)

MAYMESTER 
2016 “GEORGIA 
CULTURE WITH 

THE GERMANS”
LEARNING GOALS AND OUTCOMES



MAYMESTER 2016 “GEORGIA CULTURE WITH THE GERMANS” KSU UPB Maymester 20168

For the first-time student participating in study abroad as much 

as for the experienced traveler with an interest in more than 

academic tourism, this program offered breadth and depth 

that exceeded expectations: Thanks to the generous support 

by The Halle Foundation, Kennesaw State University (KSU), 

and University of Paderborn (UPB), the innovative block semi-

nar “Georgia Culture With the Germans” afforded a mix of UPB 

and KSU students and faculty the opportunity of a lifetime. 

Anchored at KSU, the 17-day immersion experience brimmed 

with a full agenda and long hours (typically 9 am to 7 pm) in 

a fast-paced program sandwiched between spring term and 

summer. Daily class meetings with faculty and student presen-

tations in the morning prepared participants for thematically 

focused excursions. Field trips included museums and sites of 

Georgia’s history and culture. Tours of Atlanta and surrounding 

areas, NW Georgia (Native American focus), NE Georgia (Lillian 

E. Smith Center, Helen, Tallulah Gorge), SW Georgia (FDR’s 

Little White House), and two weekend trips to Milledgeville and 

Savannah (focus on plantation culture, Flannery O’Connor, and 

German heritage in Georgia) rounded out the seminar. Faculty 

from six disciplines volunteered time and expertise to enrich 

the participants’ learning experience. UPB and KSU learners 

partnered to explore content areas and study sites, most of 

which were unfamiliar to both. In this unprecedented colla-

boration and course delivery format, the transformative value 

of the learning experience cannot be overstated, precisely 

because it drew from such a diverse group and curriculum.

Many of the program’s merits and highlights were generated 

by the intensive immersion and inclusive group dynamics. Both 

faculty and students were new to the project, hence no one 

had sustained privilege or expert status, but everyone cont-

ributed according to his/her area of interest or expertise and 

shared in short presentations as part of thematically focused 

day trips. In this mix of cultures and institutional hierarchies, 

the participants came together in a genuine community of le-

arners and explorers, eager and ready to navigate unchartered 

territory. 

As teaching faculty, I benefited immensely from the experience: 

The variety of learning-facilitation styles and interactions in a 

group characterized by broad ranges of age, content knowled-

ge, linguistic proficiency, and travel experience enriched me 
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personally, professionally, and academically. As culture- and 

discipline-specific differences emerged, percolated, and reso-

nated, we discussed differences openly and preserved some 

ambivalences, following our German/American cultural prefe-

rences and professional customs (e.g. differences in addres-

sing students formally or informally, specifying students’ deli-

verables). To sustain rather than level differences made sense 

to us since institutional mandates for student assessment, for 

example, differ notably between KSU and UPB; KSU requires 

a detailed course syllabus with assessable assignments and 

measurable assessment criteria (please see the appendix for a 

sample of grading rubrics as adaptable templates). 

Ultimately, we developed the course following the backward 

planning design pioneered by McTigue and Wiggins (1998). 

Upon identifying the desired results (what participants would 

understand, know, and be able to do by the end of the se-

minar), we determined assignments, assessments, and acti-

vities in support of learners’ attainment of learning outcomes. 

All students completed written and oral assignments designed 

to foster analysis, cross-cultural comparisons, critical thinking 

skills, and self-reflection in English. Each student reviewed six 

lectures and site visits via structured worksheets and guided 

reflection. Partnered, pairs of German-American peers co-au-

thored journal entries on a day’s events in a collective diary that 

was passed on to another team every night. Individually or in 

pairs, students delivered a research-based oral presentation 

as introduction to a field trip or thematic focus. As a capstone 

and final project, all participants (including professors) crafted, 

rehearsed, and shared a summative evaluation in a one-minu-

te “elevator speech,” drawing on the seminar experience and 

focused on transferable skills. The following is an excerpt from 

a KSU student’s contribution: 

Taking this Maymester class with the students 
from Paderborn has made me more aware of the 
dark yet colorful history associated with the state 

of Georgia. I got to learn about it not only from my 
own perspective but also from the perspective of 
the German students. This allowed us to have an 

open dialogue about the similarities and differences 
between our cultures and find common ground. 
The cultural excursions have opened my eyes to 
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atrocities that human beings can commit against 
one another but also to the possibility of rising above 

hatred and segregation. This class has challenged 
me to think critically about my place in the world, not 
to take things at face value, and to stand up against 

injustice. 

By leaving students ample choice in executing every task, the 

course sought to follow best practices in accommodating mul-

tiple intelligences and diverse levels of knowledge, skills, and 

experience. It was notable that the KSU students were con-

sistently impressed and energized by the linguistic proficiency, 

intellectual acumen, and content knowledge demonstrated by 

their UPB peers. KSU students shared that they felt compelled 

“to work and think harder to not look bad” in comparison to 

the Germans. Such variables and challenges in mixed groups 

are addressed in recent scholarship in the field of international 

education as learning facilitators strive to maximize student le-

arning. Savicky et. al. (2015) note: “Learning in study abroad 

is shaped by a host of factors and conditions, including but 

not limited to students’ prior preparation, program design, pe-

dagogy, opportunities to engage with host nationals, student 

willingness to take advantage of learning opportunities, and 

supports for meaning-making.” (34)  As Rubin and Matthews 

claim that “the contemporary college education in the United 

States typically fails to impart critical thinking skills such as the 

capacity to make a compelling argument” (80), I argue that the 

course assignments and learning goals in this seminar may 

assist in countering the claim. 

Given the group’s diversity, the articulated activities and 

 assig    nments were designed to guide learners toward 

 self-authorship by challenging them to identify and achieve in-

dividual and collective learning goals, reflect on and learn from 

experiences, link what was learned to their lives beyond the 

classroom, engage with difference, and use structured reflec-

tion and other means toward meaning-making (Savicky et. al., 

46). In my opinion, the seminar’s academic relevance was per-

haps superseded by the affective dimension that the experien-

ce generated, nowhere as evident as in the final assignment, 

the elevator speech. I will close with excerpts from two UPB 

students’ submissions that sum up so eloquently the impact 

of the seminar.

If I had to sum up this Maymester at Kennesaw 
University in a sentence, I would quote Eleanore 

Roosevelt who said “we need imagination and 
integrity, courage and high heart”. Listening and 

discussing with students with different majors and 
diverse cultural backgrounds has been a source 

of creativity to me. This excursion covered themes 
like suppression of minorities, the environment 

and political culture in Germany and the USA. The 
active participation during the lectures and site 

visits as well as numerous discussions outside of 
the classroom are a positive sign for the future: 

awareness for such issues is created in experiences 
as the KSU-UPB Maymester. Only if we understand, 

we care and we will get engaged “high hearted” to 

face those issues, together. 

Last but not least, a poem created by a UPB student:

I arrived here as a tourist and I leave as a friend 
Down in the South, that place of constant contradictions 

Where people took intensive hardships as a way to defend 
The right to overcome their ancestor’s afflictions 

While others proudly in their garden raise Confederate flags 
Erecting walls to strengthen Western isolation 

Oppressing those who want to make it from the literal rags 
To equal rights instead of riches in this nation 

Yet there are many trying to put the ignorance to an end 
By digging deeper than the black-and-white depictions 
Turning to mistakes of the past and learn from them to 

prevent 
Reiterations in the future generation 

And after two weeks I am certain there is still much to do 
But not impossible if unity expands 

It is no longer us and them, we changed it to me and you 

Our tool is intercultural cooperation.

Thank you, all, for a most memorable and rewarding experi-

ence!

SABINE SMITH
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SABINE SMITH

is Professor of German and Community En-

gagement Coordinator in the Department of 

Foreign Languages at Kennesaw State Univer-

sity. She facilitates in-class learning and study- 

and work-abroad experiences. Smith co-au-

thored Bridging Cultures: International Women 

Faculty Transforming the US Academy. Most 

recently, her research focuses on learners’ de-

velopment of intercultural competence
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ATLANTA’S ICONS
Putting the New South Capital on the Map

Margaret Mitchell House and Museum founder Mary Rose 

Taylor once quipped that “Atlanta’s most famous exports are 

CNN, Coca-Cola, Martin Luther King, Jr., and Gone with the 

Wind.” These four icons put Atlanta on the map, and the CNN 

Center, the World of Coca-Cola, the Martin Luther King, Jr., 

National Historic Site, and the Margaret Mitchell House and 

Museum offer visitors a peek at the stories behind the legends. 

Born in the late 1830s as the terminal point of the Western & 

Atlantic Railroad, Atlanta had become an important transpor-

tation hub by the time of the Civil War. In 1868 the relocation of 

Georgia’s state capital from Milledgeville to Atlanta solidifying 

the city’s position as the most important city in the state, if 

not the Southeast. Atlanta’s growth throughout the remain-

der of the nineteenth century continued unabated, promoted 

by boosters such as New South prophet Henry Grady. Such 

events as the 1895 Cotton States Exposition in Piedmont Park 

were attempts to show the world that Atlanta was the southern 

city of the future.

But it was the publication of Margaret Mitchell’s Gone with the 

Wind in 1936 that made the city world famous and generated 

Atlanta’s first real tourist boom. Thousands of visitors flocked 

to the city to see the places where Rhett Butler and Scarlett 

O’Hara lived. Although Mitchell took great pride in getting the 

historical details of the Civil War right, she constantly remin-

ded everyone that her characters were fictional, and the only 

place they ever lived was in her imagination. Mitchell’s book 

became inextricably linked with Atlanta. Sixty years later, after 

a decade-long battle, the Margaret Mitchell House and Muse-

um opened at the home in which Mitchell lived while she was 

writing the book.

The World of Coca-Cola and the CNN Center, located in close 

proximity to each other opposite sides of Centennial Olympic 

Park, are perhaps the biggest tourist attractions in the city. Al-

though invented in the nineteenth century, Coca-Cola became 

a worldwide phenomenon during and after World War II fol-

lowing the company’s promise to provide “every man in uni-

form a bottle of Coca-Cola for five cents, wherever he is and 

whatever it costs the company.” Coca-Cola and its contour 

bottle soon conquered the world. Today it is available in every 

country in the world, except North Korea and Cuba, but its 

home base remains in Atlanta. The World of Coca-Cola offers 

an immersive experience into the history of one of the world’s 

most recognizable brands. 

Across the park, the CNN Center stands sentinel, much as it 

has since 1987 when the 24-hour news network moved into 

the building. The brainchild of businessman Ted Turner, CNN 

was the first 24-hour news network in the world—an idea that 

Turner readily admitted seemed “crazy” when it was launched 

in 1980. CNN became a household name around the world in 

1991 with its round-the-clock coverage of the First Gulf War 

from Baghdad. As journalist John Kiesewetter noted, “Sadam 

Hussein was watching CNN, too.” The CNN Center offers vi-

sitors a behind-the-scenes peek at this network that has both 

reported and changed the news.

The Martin Luther King, Jr., National Historic Site on historic 

Atlanta’s Icons
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Auburn Avenue boasts some of the last vestiges of what was 

once described as “the richest Negro street in America.” Here, 

where King was born, raised, worked, and was buried follo-

wing his assassination in 1968, is the place where the story of 

the modern Civil Rights Movement, led by Rev. King, is told by 

the National Park Service against the backdrop of this historic, 

once-segregated landscape. 

Atlanta’s most famous exports offer insight into almost 

every period of the city’s history. These icons of Atlanta are 

known around the globe, and anyone wishing to know their 

backstory need only spend a little time at these four sites.

BY JENNIFER DICKEY

JENNIFER DICKEY

is an associate professor and the Coordinator 

of the Public History Program at Kennesaw 

State University. She is the author of A Tough 

Little Patch of History: Gone with the Wind 

and the Politics of Memory and co-author of 

Memories of the Mansion: The Story of Geor-

gia’s Governor’s Mansion.
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“This is what Americans think Germany looks like?”: Welcome to Helen, Georgia

“THIS IS WHAT AMERICANS 
THINK GERMANY LOOKS 
LIKE?“: WELCOME TO HELEN, 
GEORGIA
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These were the exclamations from German students upon first 

driving into Helen, Georgia. The visiting students were among 

a group of 20, four faculty, seven Kennesaw State University 

students, and nine Paderborn University students who were 

enjoying a summer program at nearby Kennesaw State Uni-

versity. The program director, Dr. Sabine Smith, Professor of 

German at Kennesaw State University, felt a stop in Helen 

would make for interesting conversation. 

Described by Richard Fausset in the New York Times as a 

“faux Alpine town” and by Candace Dyer in Atlanta magazi-

ne as an “ersatz Bavarian tourist village” (90), Helen can be a 

bit unbelievable, even offensive if one were to take the town‘s 

covering of all its downtown buildings with Bavarian-styled 

wood and flower fronts as mockery rather than homage.  “I 

love the course, and this year the weather is good, but I think 

the Bavarian Village is ridiculous” pronounced Swiss Thomas 

Frischknect during “Round Four of the ‘96 World Cup” which 

took place in Helen (Riedy). Anyone who has been to the lovely 

Bavarian towns such as Rosenheim or Augsburg knows that 

what one sees are mountains, lovely wooden buildings, bal-

conies bedecked with flowers, and above all, cleanliness and 

order. The air smells of wood, and sometimes of beer and sau-

sage. But the cooler climate in Bavaria is a huge contrast to 

the summer heat and humidity in the Blue Ridge Mountains 

where Helen is nestled. And the mindset of North Georgians is 

a different animal from the Bavarians. 

Still, Helen remains special. While driving from lovely Bavarian 

town to lovely Bavarian town in, well, Bavaria, with their safe-

ty-minded mirrors hung in the narrow streets to help drivers 

see around corners, the vistas can blur together. In contrast, 

one knows precisely when one has arrived in Helen, Georgia. 

How did this town become the Bavaria of North Georgia? In 

1968, three businessmen in the Mountain Air Restaurant la-

mented that tourists were traveling from Atlanta through Helen, 

but they were not stopping to spend money in the former gold 

rush town. They consulted a local artist, John Kollack, who 

had been posted in Bavaria during his army days: “Within a 

week Kollack produced sketches of eaves, gables, and lacy 

latticework-cosmetic flourishes that could spruce up buildings 

without major remodeling” (Dyer 91). The town was completely 

transformed by the end of 1969 without government grants 

or “debt” (91). The metamorphosis is complete and perma-

nent-zoning laws enforce the Bavarian village look. Tourists will 

find the expected Fraktur font everywhere, along with typical 

German words. Even the police cars are marked “Polizei.” 

Stone sidewalks were crafted from the Chattahoochee river 

rocks (Mills 69). And the plan worked. Now, not only do Atlanta 

tourists stop in Helen, Helen itself is a destination.  Upwards of 

three million tourists stop in Helen annually (Young). The small 

town of 526 is near a wealth of natural wonders with water-

falls, hiking trails, and outdoor concerts. Within the city limits, 

celebrations abound—motorcycle gatherings, many German 

festivals, hot air balloon celebrations, and lots of tubing on the 

river (Young). Of course, Oktoberfest is the height of them all: 

“Hundreds of kegs will be tapped during the two months of 

Helen‘s Oktoberfest, billed as one of the country‘s top five and 

as the longest celebration of its kind in the world” (Dyer 90). 

But it might surprise readers to learn that for the first seven 

years of its life as a Bavarian town in North Georgia, it was 

dry. That is, no alcohol was served. In 1977, laws passed that 

made alcohol legal for purchase in Helen (Dyer 107). David 

Jones, former Helen Chamber of Commerce President, says 

that “If the law hadn‘t passed, we would have ended up like 

Cleveland” [a neighboring town that is not experiencing finan-

cial benefits of tourism] (Dyer107). The German students from 

KSU were never convinced of the merits and values of Helen‘s 

plan to stay afloat financially by borrowing the face of a Bava-

rian town. However, the German professor, Dr. Sabine Smith, 

speaks positively of Helen, pointing out that the people had a 

plan to bring economic prosperity to their city, and it worked, 

and that is to be admired. 

It seems the people of Helen would appreciate that. In 2009, 

Candice Dyer quoted David Jones, “Helen is an impression 

of a Bavarian village … We do not pretend to be an authentic 

German town … We are here for you to have good time. We 

are affordable, ever-changing, and unique. Enjoy us” (90). 

BY TAMARA POWELL

TAMARA POWELL

is the Director of the Kennesaw State Univer- 

sity College of Humanities and Social Sciences 

Office of Distance Education and a professor of 

English. Her areas of specialization include Af-

rican American literature and technical writing.
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THE STUDENTS’ JOURNAL OF 

THE MAYMESTER EXCURSIONS
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VISITING THE CENTER FOR 
CIVIL AND HUMAN RIGHTS, 
ATLANTA
A “Critical Incident” of Sorts

All academic discourses on intercultural learning and all coa-

ching programs for intercultural skills basically aim at one over-

arching goal – to become aware of intercultural commonalities 

and differences. Students are to be able to communicate, ver-

bally and non-verbally, in a manner that does not have a ne-

gative effect and avoids impeding the flow of communication. 

Practical insights into the mechanics of intercultural encoun-

ters was exactly what the Maymester extravaganza “Exploring 

Georgia as a bi-cultural group” was all about. For our German 

participants it entailed a privileged encounter with American 

culture, closely accompanied by members of the foreign cul-

ture. For our American participants it resulted in what might be 

called a “defamiliarization” process regarding their own culture. 

Together students were exposed to sundry cultural artefacts, 

museums, galleries, cultural and historical sights, with all par-

ticipants relating their different and culturally-inflected takes on 

familiar and sometimes not so familiar things. Whether it was 

a greasy spoon in one of the farthest corners of rural Georgia, 

a segregated graveyard in a leafy university town, the endless 

rides in the back of rental SUVs chauffeured by members of 

staff, or discussions about the merits of vegan or non-veg-

an food – all these cross-cultural exchanges created what in 

intercultural parlance is dubbed “critical incidents”, very often 

with hidden dimensions, below the level of perception. It was 

rather surprising, though, that all members of this excursion 

soon became aware of the fact that the ground we ventured on 

was often more a shared one than one with intercultural pitfalls 

or bumpy patches. 

As someone who has a professional interest in intercultural le-

arning it was my first instinct to write a piece on some of the 

small “intercultural critical incidents” that cropped up during 

our trips to various places in Georgia. Yet, that might entail 

writing about very specific situations featuring particular indi-

viduals, including myself, and their culture-inflected actions or 

reactions. No words about the living, though, although I am 

tempted to indulge in self-vituperation for not having imple-

mented strategies of positive or negative “face work” more of-

ten. Obviously, this is what you need to indulge in in your host 

country a bit more than at home. A few more “thank yous” 

or compliments or small talk might well have been more ade-

quate, indeed. Yet I can blame it on the numbing effects of jet 

lag, which, as a person in our group nicely put it, “doesn’t get 

better with age”.

So I decided not to focus on a specific intercultural critical inci-

dent in this contribution, but rather on what could be called an 

“educational critical incident”. One may excuse my academic 

overindulgence if I explain that such an incident leaves a pe-

dagogue (teacher, lecturer, member of staff etc.) faced with a 

dilemma: he or she knows that students are going through a 

learning experience with regard to acquiring certain insights, 

skills or competences. And yet the pedagogue also knows 

that there is another side to this experience, a “flip side”, so 

to speak, which to the pedagogue’s mind should also be ad-

dressed to round off the learning experience and to make it 

more holistic, multidimensional and balanced. This boils down 

to a double bind the pedagogue is faced with: do I respect my 

students’ learning experience as they express its cognitive and 

emotional impact, or do I steer them toward a more complex, 

enlarged learning experience? The latter might be at the cost 

of diluting their first, deep experience, by playing the experi-

enced teacher-preacher, the “sage on the stage”. In the follo-

wing encounter the accompanying teachers decided to remain 

the “guides on the side”, that is Prof. Christoph Ehland and 

I clandestinely exchanged glances, without interfering when 

students related their emotional reaction to a museum visit.

The visit I recall quite vividly was during the last leg of our tour 

of Georgia. The visit to the Civil Rights Center (actually called 

The Center for Civil and Human Rights) was part of a walk 

around certain stretches of what to me looked like the cultu-

ral hub of Atlanta, starting with the CNN center. After we had 

passed the World of Coke with its long line of motley visitors to 

our right, we approached the architectural glass-and-concrete 

block of the Civil Rights Center. If I recall it correctly, there were 

hardly any other people waiting to be fleeced for guns before 

stepping through its small entrance. A strange experience by 

itself, having to pay sixteen dollars for admission (a hefty sum) 

and to be body-searched when entering a place advocating 

human rights and living together peacefully. As usual, we had 

Visiting the Center for Civil and Human Rights, Atlanta
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a few introductory words on time management and when to 

meet again outside, then everybody was left to their own de-

vices and we all followed the prescribed tour of the museum in 

pairs, groups or by ourselves. 

It is, of course, difficult to recall many months later the exact 

way let alone the stations the visitors are asked to use while in 

the museum. My recollections are inflected by the discussion 

which we had after the visit about the “ideology” or “pedago-

gy” of the museum. What I firmly recall, though, is that there 

was an ascend from darkness to light, with visitors first asked 

to enter the inner sanctum of Martin Luther King memorabilia 

in the basement. A dimmed, subdued mood enveloped me 

(I stay with my reactions) when learning about the erudition 

and charismatic leadership qualities of Dr. King. Unadulterated 

hero-worship, as one of my cynical friends would have quip-

ped. But that was not on my mind, rather, I was deeply im-

pressed and moved by the various books by and on Dr. King 

and other artifacts on display. If there ever was a 20th century 

person worth being deemed a true hero, it must have been 

this black clergyman from Atlanta, whose policy of non-violen-

ce and civil disobedience, I must admit, had always enthralled 

me. Decades ago I had chosen the topic of “The Civil Rights 

Movement in the USA” as one of the two topics for my inter-

mediate oral exam, I recall. So, in a way this was a trip down 

memory lane, at least into the recesses of my memory. 

Up I went into the multisensory, darkened multi-exhibition 

chambers of the first floor (the ground floor). Bombarded by 

emotional messages of how overt racism was rampant in the 

first decades of the last century, I learned how white individuals 

expressed it or how black individuals encountered discrimina-

tion, rejection, hate crimes and so on. It felt caught in a claus-

trophobic dungeon or a labyrinth, and at its end there evolved 

a light-shedding savior. The savior was impersonated by Dr. 

King, who embodied the Civil Rights Movement (mind you, I do 

recall the moving accounts about the Freedom Riders, which I 

had not really known that much about). King’s assassination or 

rather the media reports on it were shown on a large screen, 

with Kleenex tissues available on the observer’s bench. And it 

was moving indeed, and I was relieved, in a way, to be led up 

a set of steps that in hindsight resembled a spiral staircase. It 

led to an upper level, where more recent breaches with human 

rights were related, in a sort of hologram presentation, with 

individuals from all around the world staring at the onlooker 

and engaging him or her intimately in reports about horrific mo-

ments of torture, ethnic cleansing, etc. 

Finally, we were led into a more spacious, bright room, and 

the impression I recall was one of larger-than-life portraits of 

a slew of villains of the 20th century (including Hitler) gazing 

at the visitor – la lotta continua, seemed to be the message, 

on a world-wide scale. The further one explored the spaci-

ous, loft-like room, the more other aspects of contemporary ills 

were depicted, from gender-related discrimination to unequal 

distribution of wealth to the global environmental crisis. It ain’t 

over yet, a lot needs to be done, all over the world, we all have 

a global responsibility – that was the general message, clearly. 

The overall emotional impact of the museum visit was 

mind-boggling. One literally had to grasp for breath once one 

had stepped outside. Yet, while coming to grips with this at-

tack on all senses I felt somehow uneasy. Hadn’t I just been 

manipulated, and very much so? Critical reasoning kicked in 

again, and the ensuing conversation with Christoph Ehland 

slowly unveiled the reasons for my sense of having just been 

under the influence of some sort of subtle brainwashing. And 

here is the “cynical reading” of the museum’s pedagogical and 

ideological drift: The horrible, pre-enlightenment world befo-

re the Civil Rights Movement was “overcome” by the shining 

savior from Atlanta, who gave his life for us and who almost 

single-handedly showed America the path toward a braver 

New World of racial equality and peace and understanding. 

The path toward such a utopia is a long and bitter one, we all 
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know, and there are many villains yet (who grimace to us from 

the walls of the museum). And it is not just about racial frictions 

any more, the problems have become manifold, but we can 

solve them, because Dr. King has shown us the way. (I was 

going to add a “Hallelujah”, but refrain from it, because it would 

just be too cynical). In a more objective manner, it needs to be 

critiqued that racial problems after the Civil Rights Movement 

seemed to get extremely short shrift, and the broadening of 

the scope of civil rights issues to global issues and problems 

of any ilk or complexity was in danger of watering down the 

original intention of a clear-cut focus on racial discrimination. 

Maybe the motto of the museum begs for critical debunking 

as well: “Learn about The American Civil Rights Movement 

and its significance for the progress of human rights across 

the world.” And indeed, my generation is all too familiar with 

a formula of American success which has become a narrative 

pattern heavily criticized at least since the Vietnam War. The 

success narrative of “American (cultural) imperialism”, as it was 

called during the student revolt, goes as follows: America has 

tackled its problems successfully at home and, building on that 

experience, can now export and spread its success formula 

around the globe.

Is this an all-too-cynical interpretation of the intended emoti-

onal impact of a visit to the Civil Rights Center in Atlanta? It 

surely is, but it points to the pedagogic dilemma I described 

at the beginning. A museum, like any cultural phenomenon or 

artefact, can always be “read” from different perspectives. One 

such “reading”, the one we all felt was in place during our visit, 

is an “affirmative” one: In our case, as students vividly related 

during the debriefing session after the visit, it was one of an 

overwhelming emotional impact, of anger, shame, chagrin re-

garding what happened to black people before the Civil Rights 

Movement. These negative sentiments were accompanied by 

a sense of solidarity, empathy etc. with regard to currently sup-

pressed or discriminated social, ethnic etc. groups. The other, 

maybe supplementary “reading” of the Civil Rights Museum 

is a more cognitive, critical, reflective one. This reading would 

call for what we refer to in didactics as “Media Literacy”. It is 

a reading, as I suggested, which may appear cynical, coun-

ter-intuitive and counter-productive as it may deconstruct, and 

therefore discredit, our human and humane reactions as mani-

pulated and shaped and formed by certain ideological forces. 

Which is the “reading” one should prefer? Can one have it both 

ways, have “affirmative” and “deconstructive” readings simul-

taneously? The answer, again in pedagogical terms, could re-

fer to the image of the “emotional funnel” – that in teaching or 

learning scenarios, one should start with emotional reactions 

first, voice them, discuss them. Then learners go on to ponder 
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and debate what caused this emotional reaction. What exactly 

caused it? Does one feel absolutely at ease with one’s feelings 

or is there a sense of having been manipulated?

To probe into one’s own emotional reactions is not a facile un-

dertaking, and it needs to be deferred at times. In the case of 

our encounter with the Center for Civil and Human Rights in 

May 2016 it was surely a wise decision to stay with our emoti-

onally charged sentiments during the debriefing session – and 

to refer to “cynical readings” weeks later in a get-together ses-

sion thousands of miles east of Atlanta, in a seminar room in 

Paderborn.

LAURENZ VOLKMANN

LAURENZ VOLKMANN

is Professor of Teaching English as Foreign 

Language at Friedrich-Schiller-University of 

Jena. His “Paderborn connection” dates back 

to a short stint as a professor in Paderborn’s 

English Department in 2003/2004. He is grate-

ful for his Georgia experience and for unforget-

table days in a US state he had always inten-

ded to explore since the release of The Allman 

Brother’s double album Eat a Peach. 
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THE POLITICAL SYSTEM
The political system in the United States is one of complex 

simplicity. It is made up of a few different parties but there are 

only two that actually have any sway. The Republicans (con-

servative) and Democrats (liberal). Much like Germany, there 

is a separation of powers to different branches and levels of 

government. The three in the US are the Executive (the Pre-

sident), Legislative (the law makers), and Judicial (the courts 

and Supreme Court) branches. Citizens vote for Senators and 

representatives (two senators from each state and a certain 

number of representatives based on population) who then go 

to Washington D.C. and “represent” their interests. In this way, 

the United States is a Republic or Representative Democracy. 

Citizens vote for the President every four years but their vote, 

otherwise known as the “popular vote” is not the determining 

factor in who is elected. Instead it is more of a “recommen-

dation” to the representatives from their state. The Electoral 

College is actually what determines the President. Each state 

is allotted one “vote” per however many representatives they 

posses. For example, California has 55 electoral votes that are 

derived from its two senators and 53 representatives in the 

House of Representatives. Those members then cast their vo-

tes for who they think should be President although it is a bit 

different from how the general population casts theirs. Most 

states employ a “winner-take-all” system, meaning that if 51% 

of the population votes for one candidate then all of that state’s 

electoral votes go to that candidate. All in all, 270 electoral 

votes are needed to be elected President. It is an interesting 

system for a “democracy” to say the least because many peo-

ple are underrepresented.

DAKOTA SGROI

DAKOTA SGROI

is studying the English and German languages 

at Kennesaw State University. Since starting 

his German studies in 2007, he has been eager 

to improve his speaking skills and learn more 

about the German way of life. The KSU-UPB 

excursions around Georgia gave him insight 

into his own country’s culture and prepared 

him for his year abroad in Paderborn.
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RAILROADS AND REBELS: 
PUTTING THE CITY OF 
KENNESAW, GEORGIA ON 
THE MAP
It was not until September 21, 1887 that a petition for incor-

poration was presented to the Georgia Legislation and the City 

of Kennesaw was born, but its history began way earlier in 

the 1830s, when the Legislation authorized the construction of 

the rail road line known as the Western and Atlantic Railroad 

through Cobb County. 

By 1846 several small towns were formed along the 20 miles 

of track that stretched from Atlanta to Cartersville, including 

Vinings, Smyrna, and Acworth. A cluster of rough shanties was 

constructed on the high point of the railroad between the Chat-

tahoochee and Etowah Rivers, housing Irish railroad workers. 

The railroad men called the place, which is the present day 

crossing in Kennesaw, “the big grade to the shanties” for the 

grade from the Etowah River to the settlement. Later, the name 

was shortened to Big Shanty Grade, and finally Big Shanty. 

The name prevailed until after the Civil War, when Kennesaw, 

originally “Gah-nee-sah”, meaning burial ground, was taken 

from the Cherokee Indians’ name for the nearby mountain. 

When in the late 1850s a plot of land was acquired by the Rail-

road in order to establish a depot, Mr. and Mrs. George Lacy 

opened the famous Lacy House, a hotel and eating place for 

the convenience of the traveling public that was to play an im-

portant role in that one historic event that would put Kennesaw 

on the map over a decade later in 1862; the Great Locomotive 

Chase. 

The story of the chase began when 22 Northern spies, led 

by James J. Andrews, arrived in Marietta on April 10, and 

made their way to Big Shanty (Kennesaw) in small groups to 

avoid suspicion. When the northbound train, powered by the 

locomotive “The General” arrived on the morning of April 12, 

Andrews and the Raiders waited for the passengers and crew 

to exit the train for breakfast at the Lacy Hotel. As soon as the 

train was empty, the Raiders seized control of the locomotive 

and steamed north, hoping to burn bridges, disrupt communi-

cation and transportation lines, and destroy the Western and 

Atlantic Railroad. Almost immediately after “The General” and 

its new Union crew left Big Shanty, the chase began. Conduc-

tor William A. Fuller took after his train, first on foot, then on 

a platform car, and after Andrews and the Raiders endured 

two delays at Kingston and Adairsville, Fuller and the pursuers 

encountered the southbound locomotive “Texas”. Told of the 

theft, the “Texas” engineer put his train in reverse and joined 

the chase. Both trains sped north toward the Oostanaula River 

where the Raiders attempted to destroy the bridge by leaving 

a burning boxcar on the tracks. However, the “Texas” pushed 

the car off the bridge before the fire took hold and the chase 

continued through Dalton and Tunnel Hill. After Confederate 

troops up the line had been notified of the theft, Andrews and 

his crew, unable to obtain enough wood and water, decided to 

abandon “The General” about two miles north of Ringgold, and 

were captured within 12 hours by the Confederate Army. While 

Andrews and seven of the Raiders were executed as spies 

in Atlanta, some of the surviving members of Andrews’ crew 

were the first recipients of the Medal of Honor. 

Just two years after the Great Locomotive Chase, Big Shanty 

(Kennesaw) once more became the center of attention in Ci-

vil War history, when Maj. Gen. William T. Sherman began his 

Atlanta Campaign in May 1864, clashing with Gen. Joseph E. 

Johnston’s Army of Tennessee as it withdrew toward Atlanta in 

the face of Sherman’s successive flanking maneuvers. 

During the month of June, several battles were fought around 

Marietta, during which Big Shanty (Kennesaw) fell to Sher-

man’s troops on June 6, 1864, becoming a supply base and 

headquarters for the Union forces. Battles at Pine Mountain 

and Kolb’s Farm led Confederate Gen. Johnston to establish 

a seven-mile long entrenched, arc shaped line beginning at 

Kennesaw Mountain and Little Kennesaw, which left the roads 

impassable for Sherman. No longer able to flank his enemy, 

Sherman was forced to attack Johnston head-on. On June 24, 

he drew up an order for an assault, and at 8:00 AM on June 

27, over fifty cannons on Union Maj. Gen. James McPherson’s 

front opened fire on Kennesaw Mountain. After 10:00 AM, ho-

wever, the Union attack became disorganized and the men fell 

back, and by 11:30 that morning the Union attack had failed. 

The frontal assault cost Sherman 3,000 men in just over three 

hours. Strategically, however, the defeat could not put a halt 

to Sherman’s advance on Atlanta, which fell on September 2, 

Railroads and Rebels: Putting the City of Kennesaw, Georgia on the Map
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1964, setting the stage for Sherman’s March to the Sea and 

hasting the end of the Civil War. 

A “second battle of Big Shanty” occurred when Confederate 

Gen. John B. Hood attempted to disrupt Sherman’s supply 

line and briefly recaptured Acworth and Big Shanty in October 

1864. On November 9, however, as Sherman prepared for his 

March to the Sea, he issued orders to destroy the Western 

and Atlantic Railroad from Big Shanty to Chattahoochee River, 

as well as for the Lacy Hotel to be burned to the ground. On 

November 14, 1864, it was. 

During the 1870s Big Shanty lay in ruins and began to reco-

ver from the Civil War in the 1880s. On September 21, 1887 

a petition for incorporation was presented to the Georgia 

Legislature, and the City of Kennesaw was born, the name 

„Kennesaw“ deriving from the Cherokee Indian „Gah-nee-sah“ 

meaning „cemetery“ or burial ground.

Most present-day buildings in the City of Kennesaw were built 

between 1900 and 1910, before the city experienced its eco-

nomic peak from 1910 to 1930 growth stagnating after the De-

pression.  The founding of Kennesaw Junior College in 1963 

responded to the rapid growth of Georgia’s college-age citi-

zenry, and the return of the locomotive “The General” to Ken-

nesaw in 1972 as the new centerpiece of the Big Shanty Mu-

seum (today’s Southern Museum of Civil War and Locomotive 

History) boosted the local economy again. Kennesaw made 

headlines once more in 1982, when the city council passed a 

law requiring heads of households to own at least one firearm 

with ammunition. 

Today, the City of Kennesaw has a 29,000-plus population, and 

is in the midst of another building boom, strengthened by the 

economic impact of its local neighbors: The college became 

Kennesaw State University in 1996 and is now Georgia’s third 

largest university, offering more than 150 academic programs 

to approx. 35,000 students from around the world. Kennesaw 

Mountain is part of the sprawling Kennesaw Mountain National 

Battlefield Park: On almost 3,000 acres, it includes hiking trails 

and a visitor center with museum and bookstore and is one of 

the most visited historic battlefield sites in the nation with over 

1.5 million visitors per year.

YVONNE K. JENDE

YVONNE K. JENDE

is a graduate student of English and American 

Literature and Culture and Philosophy at Pader-

born University. From 2015 to 2017, she spent 

approximately 1.5 years living in both Kennesaw 

and Marietta, GA, where she studied at Ken-

nesaw State University and worked for its Ger-

man Studies program. Her time in Georgia made 

the intercultural dialogue between the U.S. and 

Germany not only her major work area but also a 

personal matter close to her heart.
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(RE)WRITING HISTORY – ON 
PRESIDENTIAL LIBRARIES 
AND THEIR CREATION
The United States has a rather unique approach to ensure that 

its former heads of state are not forgotten. Ever since Franklin 

D. Roosevelt came up with the idea of making all documents 

and artifacts from his presidency available to the public in a 

huge archive, the following office-holders have stuck to the 

tradition of erecting a presidential library in their home states. 

These buildings serve as sites for research just as much as 

museums for a broader public visitorship. Although adminis-

tered by a subdivision of the independent National Archives 

and Record Administration (NARA) once they are completed, 

building a presidential library is only possible with private fun-

ding, which, as will be seen, constitutes a conflict of interest. 

Our visit to one of these official sites served as an insight into 

this specific tradition while it at the same time made clear one 

of its biggest problems: the tendency to present history in the 

euphemistic light of rewritten subjectivity rather than the poten-

tially less glamorous scientific view of reconstructive objectivity. 

In the following, I will thus first provide some impressions of the 

field trip before relying on secondary literature to trace the sys-

tem’s flaws, and finally offer a potential resolution for the future.

Located just a few miles from the urban jungle of downtown 

Atlanta, the Carter Presidential Center unobtrusively blends 

into the beautiful landscape right at the end of a terraced 

garden with a centrally positioned fountain. As we enter the 

modernist building, the light-flooded lobby is apparently arran-

ged for an official banquet with several festively decorated bar 

tables neatly aligned. Besides giving the impression of a more 

than solidly funded institution, the preparations serve to remind 

one of the fact that the complex is also home to the Carter 

Center, a nongovernmental organization committed to human 

rights and democracy throughout the world. As visitors of the 

museum, though, we take the way straight through the obli-

gatory gift shop, followed by the leery glances of an over-de-
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dicated watchman, and find ourselves within the permanent 

exhibition. What follows now is a detailed journey through time, 

portraying James Earl Carter Jr.’s way from his humble roots as 

the “Man from Plains” over his service in the Navy all the way 

to his political career in Georgia, first as a governor at second 

attempt, and finally as the 39th president of the United States. 

All the information is transferred through a mixture of specifi-

cally designed stand-up displays with prominently positioned 

quotations and original documents such as historical pictures, 

newspaper articles, and television soundbites as well as per-

sonal artifacts and even a life-size recreation of the Oval Of-

fice. A huge circular room does not only contain chronological 

timetables of pop culture released during Carter’s presidency, 

but also allows a glimpse at some of the 27 million collected 

documents which are part of the actual library. Adjoining this 

visually impressive but content-wise rather shallow exposition, 

a closer look at one specific incident during Carter’s time in 

office finally leads to some deeper understanding of the lasting 

impression he meant to make on the American people. As a 

mediator in secret negotiations taking place at Camp David, 

Carter contributed to a lasting peace treaty between Israel and 

Egypt. A huge wall lists further “Notable Achievements” of his 

presidency, but the focus in the closing area of the exhibition is 

without a doubt on the Carter Center’s contemporary engage-

ment with the continual mission of “Advancing Human Rights”. 

With its showcases on conflicts and issues around the world, 

it provides an overview of the organization’s operating sites, 

but it also rather quickly draws the attention to the present 

and thereby distracts from the past. Tellingly, there are no si-

gns of president Carter’s less glorious end of term with rapidly 

declining public approval and a lost reelection. Everything is 

constructed as to avoid any potentially defiling topics to the 

clean record of the later Nobel Peace Prize winner, closing with 

a charming but at the same time slightly pretentious wall full of 

children’s drawings and small personal messages.

The museum therefore leaves me with a rather divided im-

pression. For someone who did not know much about Jimmy 

Carter beforehand, it certainly serves to provide a detailed 

picture of his life and presidency. The doubtful question that 

remains, though, is whether this picture is complete or has 

been repainted to shine in the brightest colors possible. I just 

cannot help but feel that the exhibition relies on a certain deli-

berate omission that subjectively rewrites rather than objecti-

vely represents history. To be fair, Jimmy Carter is not exactly 

a controversial person. There were no Watergate-like political 

scandals or Clinton-esque affairs during his presidency that 

might appall the public. Nevertheless, just as with every other 



ATLANTA AND SURROUNDINGS KSU UPB Maymester 201632

representative in power, quite a few of his decisions can and 

should be evaluated from several different positions. The way 

they are presented in the museum, appear to allow for only one 

interpretation, depriving them of their potential to initiate further 

discussion of specific issues. Following the narrative provided, 

everything Carter did was correct and serves as an important 

piece to his one big mission.

The Jimmy Carter Library and Museum is by far not the only 

one to present the former president in an overly positive light. 

In fact, several academics have been highly critical about what 

they perceive as elevating propaganda under the cover of a 

historical museum. For example, Benjamin Hufbauer writes: 

“Almost all of presidential libraries, initially at least, present to 

the public a version of history that is quite distorted and overly 

favorable to these presidents” (123). He sees the main reason 

for this in the need for private funding which is obviously shoul-

dered by supporters of the president who thus gain too much 

influence over the artifacts presented in the museum exhibiti-

on. R. Bruce Craig is critical about this constellation as well, 

claiming that “the public is presented with an ‘official’ history of 

a particular president—all too often a static perspective that, 

like a secondary school text, is designed not to offend” (82). A 

tendency to systematic white-washing and uncritical non-re-

flection thus appears to be the biggest flaw of the Presidential 

Library system in its current state.

Besides leading to an uneasy feeling of being manipulated 

in those who dare to question the prepared narrations, what 

might be even more problematic are the potential reactions in 

those who go along with it. Robert F. Burk raises the point that 

“[b]ecause of ideological and institutional limitations, presiden-

tial libraries have become defenders of traditional assumptions 

of presidential omnipotence instead of centers for the develop-

ment and examination of competing explanations of political 

processes” (406). By merely concentrating on the president 

as one single policymaker, his position is thus not only inac-

curately inflated, but even potentially dangerous to the overall 

perception of political processes. Recent examples in the US 

just as well as in Germany show that there is a growing ten-

dency to blame perceived problems on the individual govern-

mental representatives. Campaigns such as “Thanks, Obama!” 

or the mantra-like exclamation “Merkel muss weg!” are among 

the most noticeable symptoms of this simplified worldview. By 

presenting the public a picture of an omnipotent president, one 

risks the entire trope backfiring in times of popular discontent. 

In the 2016 presidential campaign one could tragically observe 

what inevitable responses of defiance might ultimately lead to.

Therefore I go along with R. Bruce Craig who sees a “need to 

provide a strategic refocusing on Franklin Roosevelt’s original 

intent for creating the first government-run presidential library 

in 1939— establishing a repository to preserve the evidence 

of his presidency for the benefit of future generations” (83). 

Even Congress has demanded alterations to the presidential 

library system in 2008 as a means to cut down on costs while 

putting more focus on preservation and making the presiden-

tial records publicly available more quickly (Gallina 237). There 

have since then been several proposals and Gallina comes 

to the conclusion that the one which is most perfectly in line 

with the original idea is that of a central archival depository 

without any associated museum at all (248). While I feel that 

she certainly raises a valid point here, I still would not go as 

far as to abandon the museum character altogether. An easily 

accessible archive should without a doubt be the priority when 

it comes to professional researchers who have the knowledge 

to dig through huge amounts of material and make sense of it. 

However, there is also a great demand of the broad public for 

readily provided and curated exhibitions that present a balan-

ced and scientifically accurate picture of a presidential era. As 

Hufbauer puts it: “Each presidential museum not only repre-

sents that president, but also projects an image of the nation, 

and an ideology, into the future” (131). For this to be possible, 

I feel that it is necessary to cut down the influence of private 

donors and associations related to the parting president to a 

minimum, even if that means relying on public funding. There 

is much more money spent on far less important things, and 

striving for the most possible objective condensation of a po-

litical era should be the main objective to represent the US 

not only to its own residents, but also to foreign visitors who 

might come to the country with a healthy amount of critical 

skepticism already in their minds. After all, even the most ex-

traordinary individuals such as presidents deserve to be pre-

sented in the truthful light of what they are: people in power, 

but ultimately only people. 

JAN SCHNEIDER

JAN SCHNEIDER

is studying at Paderborn University to get his 

Master‘s degree in Media Studies & English 

Literature and Culture. During the two weeks 

in Georgia, he had many of his unidimensional 

preconceptions about the South replaced by a 

much broader picture which is just as diverse 

as that of other parts of the country.
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FDR Little White House

FDR
Little White House

Perhaps one of the more famous United States presi-

dents, Franklin Delano Roosevelt was a man of great 

dignity, heart, and composure. He was the only Pre-

sident in history to have been elected for four terms 

(there is a two-term limit) and guided his citizens out 

of the Great Depression and through their part of the 

Second World War up until his death in April of 1945. 

During his time in office he created many economic 

regulations and social programs that we still have 

today such as Social Security, which is additional 
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money for older Americans who cannot work as much, and 

the many bank holidays that exist throughout the year. These 

give workers time off and allow the banks to “take a break,” as 

it were. However sterling his reputation may be in the eyes of 

Americans and even people from around the world, the dura-

tion of his presidency was not unblemished. Shortly after the 

attack on Pearl Harbor on December 7th, 1941, “a date which 

will live in infamy,” President Roosevelt ordered the internment 

of Japanese-Americans across the country. These people 

were taken from their lives and their homes and forced to move 

inland to camps near the west coast but inland away from the 

ocean. This decision was one motivated by fear and fear alo-

ne. There was no evidence of treason or Japanese-American 

traitors that lead to this internment that took the US over 40 

years to formally apologize for. It just goes to show that fear 

can influence even the most respected people. In spite of this, 

he is still considered by many Americans to be one of the grea-

test presidents in the country’s short history. His connection to 

Georgia is one that many people probably do not know about. 

Diagnosed with Polio at the age of 39, FDR began visiting a 

resort in Warm Springs, Georgia that he purchased four years 

later. It was renamed the Roosevelt Warm Springs Institute for 

Rehabilitation and is known today as the Little White House 

due to all the time he spent there before and during his presi-

dency. The facility still operates today both as a museum and 

rehabilitation center. There you can find the pools he swam in 

as well as the vistas around his presidential cabin where he 

stayed while visiting.

DAKOTA SGROI
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THE BRITISH 
BEGINNINGS 
OF GEORGIA
Founded in 1733, Georgia was the last of the British colonies 

on the North American mainland before the American Revolu-

tion. In many respects, its foundation was a logical if not stra-

tegically necessary expansion of British territories along the 

Atlantic coast. 

Britain’s global ambitions had increased over the 17th century 

and at the beginning of the 18th century its economy had suc-

cessfully grown into a global trading empire: the West Indies 

produced sugar, from China and India came tea, spices and 

other luxury goods, and the North American colonies provided 

a wide array of raw products from skins and furs to tobacco, 

timber, rice and indigo. As the British dominions in North Ame-

rica proved particularly successful, the foundation of Georgia 

was to complete the string of pearls forming the colonies that 

nestled along the Atlantic shore south of Newfoundland. It was 

to add to the colonial economy with the production of olives, 

wine and silk. 

The British Beginnings of Georgia
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While economic interests certainly went into the campaign for 

establishing a new colony, the group of individuals to whom 

Georgia owes its existence were also acting in a spirit of phi-

lanthropy and almost utopian fervour. At a time when English 

politics under Prime Minister Robert Walpole were opposed to 

reform but the spirit of the age paradoxically favoured moder-

nization, James Edward Oglethorpe, military man turned par-

liamentarian, had chaired an important parliamentary inquiry 

into the situation in the British prisons (see Porter 1998: 382). 

Out of this engagement and the revelation of the shocking 

conditions in the prisons grew Oglethorpe’s plan to help those 

caught in a circle of debt and imprisonment. Gathering a group 

of pious philanthropists around him, he began campaigning for 

the establishment of a new colony in North America that could 

become home for these wretched people. 

Georgia’s early colonial history reflects not only British colonial 

attitudes and policies of the time but also the mind-set of an 

increasingly self-confident civil society in the age of enlighten-

ment. Indeed, the founding statutes echo the enlightened and 

idealistic outlook of a new time. From the outset Georgia was 

to be a colony for the poor, with equity among the settlers, 

granting religious tolerance, and banning slavery and hard al-

cohol.

Despite its philanthropic genes the foundation of Georgia re-

veals the pragmatic approach of those who were willing to le-

arn from the difficulties and misfortunes of other colonial enter-

prises. In their campaign for a royal charter, which constituted 

the permission to establish a new colony, the group of men 

around Oglethorpe stressed not only the economic benefit of 

their undertaking but also its strategic value. The fact that the 

geographical location of the colony would automatically turn it 

into a much needed buffer zone against the Spanish and the 

French was a welcome argument used to gain governmental 

support for a plan that was in essence an idealistic project 

just short of a social utopia. Not only would Georgia potentially 

prove strategically useful at the southern flank of the Ameri-

can colonies, but Oglethorpe and the other Trustees also had 

the “worthy poor” in mind for whom the new colony was to 

offer both a place to live and sufficient sustenance: debtors, 

the unemployed, religious dissenters. “Planting” the poor on 

the colonial frontier would allow them to redeem themselves 

and at the same time would supply able-bodied men to serve 

in the militia.  

When the Royal Charter was obtained in the summer of 1732, 

proclaiming that a new British province was to be established 

between the Savannah and the Altamaha Rivers, it was im-

mediately clear that the scheme for the new colony differed 

in some crucial respects from earlier ones in North America. 

Formally, all colonies were the king’s dominions but Britain’s 

colonial efforts in the 17th and 18th century were largely left 

to the private initiatives of trading companies and individuals: 

Pennsylvania and Maryland were more or less in the possessi-

on of the families who had initially founded them (see Marshall 

1998: 10). Elsewhere trading companies initiated colonial en-

deavours and were given control over the territory into which 

they ventured, as in the case of the Hudson Bay Company 

or the East India Company. Georgia differed from these un-

dertakings: designed as a charity for the poor and religiously 

persecuted, it was to be run by a board of trustees who were 

not allowed to have any financial interest in the colony. By the 

expressed wish of Oglethorpe and the Trustees the royal char-

ter actually prevented them and their successors from drawing 

a salary or fee for their services to the trust as well as from 

holding land or making investments in Georgia.

Once the Crown had granted the charter the Trustees raised 

charitable funds to pay for the passage of the first settlers and 

facilitate the establishment of a foothold in the new province. 

With regard to the intended social agenda of the new colony, 

namely the relief of the deserving poor, the policies of the Trus-

tees diverted from the original plan once the campaign pha-

se was over and the hard pragmatics of founding the colony 

took over. On being interviewed and vetted for their suitability 

almost none of those for whom Georgia was originally proc-

laimed were actually selected for the first voyage out. Debtors 

and the “worthy poor” were clearly in the minority – if they were 

there at all – during the early settlement of the land between 

the Savannah and Altamaha Rivers. If Georgia initially fell short 

in this respect it still proved a haven of religious tolerance (with 

the exception of Roman Catholics). Already during the first 

summer, Oglethorpe had overruled the Trustees in London and 

allowed a group of European Jews to settle in Savannah who 

had come to London fleeing the inquisition in Portugal.  Early in 

the life of the colony there came a contingent of German-spe-

aking Lutherans, the so-called Salzburgers, who were given 

land to settle near Savannah. Other groups were to follow in 

due course. 

If looking for something tangible to illustrate the Trustees’ values 

and ideals one has to go no further than Savannah, Georgia’s 

first city. Savannah’s distinct town plan reflects the core ideals 

of the founders of the colony. Something egalitarian, life among 

equals, speaks of the balanced design of wards and squares 

in Georgia’s first city. Its symmetrical plan breathes that sort of 

transparency and equity that was supposed to guarantee the 

harmonious life and growth of the colonial community. Looking 

at the rectangular pattern of streets one might be inclined to 

see the same chessboard arrangement that would give other 

American cities such as New York their distinct character. But 

THE BRITISH 
BEGINNINGS 
OF GEORGIA
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Savannah is not a chessboard. It is a finely organised grid of 

public squares and wards, streets and landholdings. The plan 

of the city is based on the idea of neighbourhoods arranged 

around large public gardens: in Oglethorpe’s time six such 

wards were laid out but it was anticipated that the city would 

expand over time and well into the 19th century the growth of 

Savannah meant basically a replication of the original design. 

Thus the later extensions of the city follow closely the charac-

teristic arrangement of the original plan.  

Although Oglethorpe’s plan may owe some of its distinctive-

ness to patterns of military encampments, the city’s plan re-

flects core ideas of the enlightenment: its balanced, geometric 

plan demonstrates the application of logic and science. The 

clear pattern of streets, squares and housing lots allowed for a 

structured life in the city and the control of population density. 

What is more, the harmonious and lucid layout of Savannah 

with its even-sized plots of land would foster the responsibility 

of the individual not only for himself but also for the community. 

It was thus to enhance that sort of social equity that would 

breed civic virtue. The wards represented that sort of commu-

nal entity that was to form the organisational nucleus of Geor-

gia’s colonial society. Savannah illustrates the enlightenment 

belief that rational planning could positively influence human 

society and its institutions. Georgia’s first city thus highlights 

and embodies the spirit of reform in which the colony was 

founded.

The principles of equity and equality that characterise Geor-

gia’s first city, however, did not carry over into the Trustees’ rule 

of the colony. For much of the first 20 years there were little or 

no stipulations made for representative participation of the co-

lonist in the affairs of government. The Trustees’ rule was ab-

solute and found expression not only in Oglethorpe’s energetic 

yet unquestionable leadership in the colony but also in three 

regulations that subjected life in the colony to the principles of 

the Trustees: the ban of rum, the prohibition on slave labour 

and the regulations of land ownership. All three constantly cau-

sed despair among the early settlers. 

Looking for the rationale behind these regulations one can see 

how idealistic and pragmatic motives of the Trustees overlap. 

For example, the reasons for the ban of rum must be sought 

in religious as well as practical and strategic considerations on 

Oglethorpe’s part. In fact, Oglethorpe believed that rum and 

other strong alcohol would breed not only illnesses but also 

indolence, an attitude an ardent Protestant could not tolerate 

and a new colony could naturally not afford. In fact, already 

during the first months into the life of the colony Oglethorpe 

“found the colonists in a state of idleness and drunkenness” 

(Meyers/Williams 2012: 16) on his return from a trip to Charles 

Town. He acted swiftly with the prohibition on rum and other 

hard alcohol. However, the ban was only partly directed at the 

physical and spiritual well-being of the settlers. In the other 

American colonies, rum had become a profitable good in the 

trade with the native American tribes, so profitable indeed, that 

the chieftains of the Creek nation approached Oglethorpe to 

restrict the trade of rum as to protect the native population 

from its pernicious effects (see Coleman 1991:26). Since pea-

ceful coexistence was paramount for the success of the young 

colony Oglethorpe had yet another reason to ban rum from 

Georgia.

Similarly pragmatic considerations went into the prohibition on 

slavery. Oglethorpe had seen the situation in Carolina where 

he had observed a frivolous idleness among the plantation 

owners of Charles Town, who resided in the city and left the 

management of their estates to overseers and the work to Afri-

can slave labour. In Oglethorpe’s eyes, this was not only cont-

emptible indolence but also counterproductive to the purposes 

of the new colony. The strategic situation of Georgia on the 

frontier with the Spanish in the Florida region posed a constant 

threat of invasion to the colony. Its defence required able-bo-

died men, ideally self-reliant yeoman farmers, who could serve 

in the militia to defend their land and the province. However, 

where the tenure of the land was left to slave labour there was 

not only the danger of an insurrection but also an inevitable 

lack of militiamen.  

This latter issue had also a direct bearing on Georgia’s initially 

strict regulations on land ownership. Each colonist received 

the same allowance of land. To maintain the ratio of small 

landholdings not only was the sale of land forbidden but its 

inheritance was also strictly limited to a male heir, so-called 

‘tail-male land tenure’. With this restriction the Trustees inten-

ded to discourage the establishment of the kind of large plan-

tations which dominated the Carolinas. Only the relatively small 

farmsteads granted to the settlers in Georgia would allow for 

the establishment of the kind of yeoman class necessary for 

the defence of the frontier. 

All of these regulations caused discontent among the settlers 

from the beginning. By the late 1730s a sizeable group of mal-

contents had formed in Savannah and actively campaigned 

against Oglethorpe’s strict regime. As early as 1739 they pe-

titioned the Trustees to relax the regulations on land tenure 

and slavery. Opposed by other communities in the province 

– namely the Scottish Highlanders who settled in Darien and 

the German contingent at Ebenezer – the regulations remained 

in place, even if sometimes reluctantly ignored or actively vio-

lated. 
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It is indicative that at the end of the Trustees’ rule in 1752, 

the three regulations which had been central to their particular 

colonial philosophy had already been abandoned or repealed. 

With the fall of the land regulations larger estates came into 

existence which went into labour intensive crops such as rice. 

With the development of the plantation system came slavery 

(see Coleman 1991: 52-3). If colonial Georgia under the Trus-

tees had been a predominantly white society of yeoman far-

mers that numbered just over 3,000 people in 1752, by 1776 

the population in the colony had grown to around 40,000 of 

which almost half were enslaved black people. The statistics 

not only document the steady growth of the colony but also 

hint at its transformation. Though it is true that Georgia never 

quite became a second South Carolina, where large planta-

tions under the ownership of a few rich individuals dominated 

the scene, it still developed into what must be seen as a ty-

pical Southern society that had accommodated in its life and 

culture the paradoxes and inhumanities of slavery. The end of 

the Trustees’ rule thus paved the way for a normalisation, as it 

were, of a project that had once been almost utopian.

It is difficult to imagine what would have happened if Georgia 

had not introduced slavery. The fact is that by the time of the 

Civil War its economy relied vitally on black enslaved labour 

and it had become one of the US states with the highest num-

ber of slaves. Georgia’s history after the Civil War is the story of 

how to come to terms with this potentially poisonous past. It is 

as much the history of a segregated society of Jim Crow laws 

and racial discrimination as it is the story of the Civil Rights 

Movement and people such as Martin Luther King, Jr.

Although its utopian values were not to last, looking back 

to the short phase of Trustee rule, 1733-1752, the constant 

struggle over their regulations reveal something other than 

the loss of ideals. The fact that the “Grumbletonians”, to use 

a term coined by Thomas Causton, the first magistrate and 



GEORGIA HISTORY KSU UPB Maymester 201642

shopkeeper of Savannah, felt free and entitled to voice their 

concern and question the authorities gives an important in-

sight into the growing political culture of the young colony. The 

Grumbletonians may have been driven in their course of acti-

on mainly by economic self-interest. However, their sense of 

legitimate resistance to one-sided autocratic regulations can 

be seen to summarize and anticipate that sort of self-assertive 

and self-confident spirit among the colonists that would give 

them the courage to rebel against and eventually overthrow 

British rule half a century after Georgia had been founded in 

the American Revolution.

CHRISTOPH EHLAND
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Plantation Culture in the Old South

PLANTATION CULTURE
IN THE OLD SOUTH
For our excursion, the focus was set on the “Old South”, more 

specifically on the state of Georgia, and to understand what it 

means to be “Southern”.

Southern culture is, in its separation from the rest of the United 

States, a construct that is maintained and even nurtured as a 

form of identity by many Southerners. In his book Heritage of 

the South (1992), Tim Jacobson writes the following: 

“More than any other part of America, the South stands apart. 

Thousands of Northerners and foreigners have migrated to it 

... but Southerners they will not become. For this is still a place 

where you must have either been born or have ‘people‘ there, 

to feel it is your native ground. Natives will tell you this. They 

are proud to be Americans, but they are also proud to be Vir-

ginians, South Carolinians, Tennesseans, Mississippians and 

Texans. But they are conscious of another loyalty too, one that 

transcends the usual ties of national patriotism and state pride. 



KSU UPB Maymester 2016 Georgia History 45

It is a loyalty to a place where habits are strong and memories 

are long. If those memories could speak, they would tell stories 

of a region powerfully shaped by its history and determined to 

pass it on to future generations.”

An important part of the collective memory in the South is the 

antebellum society, which was shaped by an almost feudal 

system of agricultural economy and its clear class divisions. 

While most white Southerners were not wealthy land-owners, 

a few chosen families owned more property than the eye could 

see. This forced many people to work as so-called Yeoman 

farmers for the owners of large estates. As a result, the con-

trast between rich and poor became more significant in the 

Southeast than in the other states of the Union. 

The sheer magnitude of those plantations mainly growing cot-

ton was so vast that individual estates were relatively isolated. 

In return, close societies formed around the plantations. In 

one of these societies, the Tidewater Aristocracy, Yeoman and 

black slaves lived in close proximity, yet in very different worlds 

from each other. The lack of bigger urban centers prevented 

the development of an entrepreneurial middle class and kept 

feudal interdependencies intact.

A driving force behind the economic success of the agricultu-

rally shaped but sparsely populated South was the extensive 

use of African slaves. It is important to understand that without 

this major part of the work-force, the field-labor would not have 

been manageable. Life on the plantations was heavily segre-

gated along the lines of race. The black slaves had the legal 
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status of property and were treated as such. During the excur-

sion, our bi-national group visited sites like the Jarrell Planta-

tion. This plantation showed how black slaves worked, lived, 

and experienced their enslavement from the violent abduction 

of the first-generation slaves from Africa to the slave-born men 

and women that had to work on their “master’s” cotton fields. 

These fields became a strong symbol for the dark practice of 

slavery in the United States.

With the loss of the American Civil War in 1865 and the pas-

sing of the 13th amendment, the practice of slavery came to 

an abrupt halt. The aftermath of capitulation saw a ban on 

slavery and changed the status-quo of the black population, 

breaking up the very foundation on which the southern plan-

tation culture was built on. Fighting and eventually losing the 

war had left the Southern states drained of lives, money, and 

a fair amount of pride. Perhaps resulting out of the traumatic 

experience of a different, Northern American culture violently 

interfering with the Southern way of life, the antebellum society 

and culture has remained an ever-present topic in cultural dis-

courses in and of the South.

The perception of plantation life and culture, especially in 

Southern literature, is torn between a woeful romanticizing 

of the “good ol’ days” on one hand and a critical review of 

the severe injustices that took place on the plantations and 

vast cotton fields on the other. A good example of a novel that 

paints a romantic picture of the plantation life before the war 

is Gone with the Wind (1936), which our excursion group dis-

cussed in one of the classroom sessions during the trip. In her 

novel, Margaret Mitchell tells the story of Scarlett O’Hara who, 

after her family’s plantation estate was destroyed in the heavy 

fighting in and around Atlanta, Georgia, must find her way out 

of poverty. Being written from the perspective of a slaveholder, 

the novel focuses mainly on the beauty of life on the planta-

tion that Scarlett experienced. With its symbolically charged 

white buildings and sheltered upbringing, the issue of slavery 

is deliberately being degraded to the background. The novel’s 

reception was controversial as critics argued that slavery was 

marginalized, the loyal relation between white planters and 

their black house-slaves was a distortion of the historical re-

ality, and that the novel overall celebrated a society with very 

traditional values that don’t fit in the modern age. Still, the no-

vel was and is vastly popular in the US, ranking only behind the 

bible as the second most sold book. This extreme popularity 

shows the appeal that the “good ol’ days” still have and how 

there are a lot of positive connotations people, especially in the 

South, relate to the antebellum period and plantation culture.

On the other hand, there are many southern authors who ad-

dress the dark side of what happened in the region’s past. In 

deconstructing the life on a plantation with his novel Absalom, 

Absalom! (1936), Mississippi-born and Nobel Prize winning 

author William Faulkner dismantles the romantic ideas of the 

plantation by exposing and denying the moral basis of injustice 

and exploitation that the “old South” was built on. He also rai-

ses the problem of dealing with the past. In Faulkner’s works, 

humans look back in the past to reconstruct the causes that 

influence their actions and whether or not these actions are 

opposing or stemming from old virtues. It becomes apparent 

that the past, whether for the individual or a society as a whole, 

cannot be completely rejected but should neither be the prime 

influence of one’s present life.

In extension, this pondering on the past is also apparent in 

the way that the South treats its own plantation past. Caught 

between pride in culture and heritage on one side and guilt 

for what has happened on the other, plantation culture and 

its reception is symbolic for the identarian struggle the South 

experiences to this today.

JAN NIEHAGE
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GERMAN HERITAGE IN 
GEORGIA
“Like the Pilgrim Fathers, the Salzburgers were the victims of 

religious persecution: like them they were driven from their 

country and their homes on account of their unwavering at-

tachment to the principles of the gospel; and there is a striking 

parellel [sic!] in their characters and their early history.” (Strobel 

23)

It is the beginning of the German connection with Georgia, not 

even two years into the existence of the colony, that Strobel 

describes here with such pathos. Religious exiles and other 

immigrants from Germany made significant contributions to 

the foundation of the colony and are thereby considered es-

sential for the development of Georgia.

Indeed, a little place just four hours away from Kennesaw is 

proof of this very connection. The founding of Ebenezer, Ge-

orgia, in 1734 not only provided refuge for hundreds of reli-

gious exiles but also enabled the implementation of German 

Pietist ideas into the young colony. The origins of the so-called 

Georgia Salzburgers lie in the region of Salzburg, at that time 

ruled by archbishop Leopold Anton von Firmian (1679-1744, 

archbishop 1727-1744). The crypto-protestant Salzburgers 

were expelled from the catholic area for religious reasons and 

became a cause célèbre in Europe. Most of the about 20,000 

exiles settled in East Prussia, but four ‘transports’ chose to 

emigrate to the ‘New World’. The first group, led and suppor-

ted by the SPCK (Society for Promoting Christian Knowledge) 

and Pietist pastors from Halle (Saale), arrived in Georgia on 

March 12, 1734. Because the colony of Georgia was still very 

young and relatively unpopulated, the Georgia Salzburgers did 

not settle into an existing society. Thus, their newly-founded 

town of Eben-Ezer (meaning “Stone of Help”) soon became 

an important addition to the colony: The Salzburger town was 

to serve as a human stronghold against the Spanish, a mis-

sionary island for Native Americans and a place of civilization 

amidst a wild and hostile nature at the Southern Frontier. As 

one of the first groups of immigrants in the state of Georgia, 

the Salzburgers can be considered a prime example of original 

Americans and authentic Georgians if “what it means to be 

American is essentially to arrive as a newcomer – to start over 

and make a new life” (Jacoby 313).

Eighteenth century sources describe how suitable the Salzbur-

gers in particular appeared for this endeavor – model citizens 

for a new world. They were considered “his [God’s] creation, 

his transport, his flock and people” (Urlsperger 126). In ad-

dition, the behavior of the Salzburgers was depicted as “the 

way of the true disciples of Christ [...], to follow wherever the 

Lord sends them, even if it seems to be adverse, absurd and 

difficult” (Bolzius 95). Propagated as a “chosen people”, sto-

ries spread in regard to their achievements in spiritual as well 

as secular matters. Their economic success was taken as a 

sign of God’s providence and paradisiacal conditions were 

attributed to Ebenezer. The community’s influence, however, 

was not limited to theological and economic matters: lead by 

their pastor Johann Martin Boltzius, they were adamant and 

vocal in their aversion to slavery for decades and thus made a 

significant contribution to Georgia’s initial ban on slavery.

The Salzburgers also retained strong ties to Europe after 

emigration. Their community continued to be supported by 

the SPCK in London and Augsburg and the Francke Foun-

dations in Halle (Saale), resulting in decades of transatlantic 

communication. In the course of this exchange, the Georgia 

Salzburgers received advice in regard to the construction of 

civil and ecclesiastical life. For instance, some of Ebenezer’s in-

frastructure was modeled after the Waysenhaus in Halle (Saa-

le) and included one of the first orphanages on American soil. 

However, before and during the years of the Revolutionary War, 

the unity of the Ebenezer community was destroyed and the 

Salzburgers spread more widely into the neighboring counties. 

Many maintained their Lutheran faith and initiated the founding 

German Heritage in Georgia
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of additional churches; they continued to foster family ties and 

some even preserved their German language well into the late 

19th century. In the course of the founding of the Georgia Salz-

burger Society in 1925, the term Salzburger resumed its public 

presence; first in newspaper articles and ceremonies but then 

also in cooperation with historians and theologians. In addi-

tion to an active organization that annually unites Salzburger 

descendants on “Landing Day” in spring and “Heritage Day 

Celebration” in fall, worship is still held every Sunday in Jerusa-

lem Church in Ebenezer. The Georgia Salzburger Society also 

re-established close ties to Germany and Austria, especially in 

regard to conducting genealogical research but also fostering 

intercultural relationships and exchange in present days and 

in the future.
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HOW TO TEACH 
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SOUTH” TO 
GERMAN 

EFL-STUDENTS
When Christoph Ehland asked me to help select and then pre-

pare a group of Paderborn students of English for an excur-

sion to Georgia, I thought about what I might contribute and 

remembered that my first contact with the “American South” 

occurred in the late 1950s in my grammar school. I learned 

Latin, Greek and English, all three languages were taught via 

grammar-translation, and thus we studied lengthy English texts 

and talked about them in German. There was no prescribed 

curriculum, and since our teacher was interested in what was 

then called “the American Negro Problem,” we read excerpts 

from An American Dilemma: The Negro Problem and Modern 

Democracy (1944) by the Swedish Nobel-laureate economist 

Gunnar Myrdal and speeches by Ralph Bunch, the first African 

American to receive the Nobel Peace Prize. With regard to li-

terature, we studied stories by Ernest Hemingway, who back 

then – for what was wrongly thought his simplicity – was the 

uncontested favorite in the EFL-classroom. But there was also 

a southern writer from Georgia named Erskine Caldwell, who 

was considered a leading American novelist. His bestsellers 

Tobacco Road and God’s Little Acre were rightly thought to be 

unsuitable for young readers, and thus we read an annotated 

and expurgated school edition of Georgia Boy (1943), which 

was introduced – of course in German – as follows:
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Through the eyes of twelve-year-old William, a 
Huckleberry Finn of today, we experience extremely 

droll events in the life of the Stroup family – of the 
father, a shifty scallywag and henpecked husband, 

of the hard-working mother, and of the faithful Negro 
Handsome Brown, who must take the rap for 

everything. (my translation).

I still own my well-thumbed copy but can’t remember anything 

about its content. This is different with the only other Southern 

text I read in school, Kate Chopin’s “Desirée’s Baby” of 1893, 

which impressed me greatly with its lesson that not only the 

oppressed but also the oppressors must pay for the crime of 

racism. I can’t explain why this story, which was a preferred 

EFL-text in my school days, went completely out of fashion 

before it came back in the wake of the feminist rediscovery of 

The Awakening. Forty years later, I had become familiar with 

Creole and Cajun culture in Louisiana, spent some time in New 

Orleans, visited Chopin’s home in Cloutierville in Natchitoches 

Parish, could better understand her moving tale, and in 1998 

made it the opening story of my EFL-anthology Stories of the 

South.

In 1959, I took up my studies of English and German at Kiel 

University and in Anglistik had to plough through a rigid canon 

ranging from Beowulf to Thomas Hardy. Living authors were 

not discussed because their work had not yet passed the test 

of time, popular genres were considered trashy and therefore 

off limits, and American literature was widely neglected or tre-

ated as a kind of colonial extension. Thus, for several semes-

ters I sweated over Anglo-Saxon dialects (which years later 

my American students at Illinois State University took to be 

German inventions) and studied texts from Chaucer and Sha-

kespeare to Milton and Dickens. As far as my theoretical posi-

tion was concerned, however, I was – as most members of my 

generation – an enthusiastic adherent of and therefore deeply 

influenced by American New Criticism, with Cleanth Brooks 

and Robert Penn Warren, whose Southern roots I then didn’t 

know much about, among my heroes.

But when in 1964 I came back from a year as a British Coun-

cil scholar in Cambridge and Reading, something sensatio-

nal had happened in Kiel: a new chair of American Literature 

had been established, and now I could also choose courses 

on American writers. Opting for this new branch, I got a job 

as student assistant to a professor who was doing research 

on Tennessee Williams, and thus I became familiar with yet 

another Southern author and learned that the fight between 

a macho Polish immigrant and a fading Southern Belle in the 

exotic French Quarter of New Orleans represented the compli-

cated transition from an Old to a New South. When I continued 

my studies at Heidelberg University, I made the acquaintance 

of Melville, Mark Twain, and Faulkner in respective seminars, 

privately discovered other Southern writers such as Carson 

McCullers, Truman Capote, or Flannery O’Connor, and then 

went back to Kiel to conclude my studies with a lengthy thesis 

on the depiction of growing up in Mark Twain’s Adventures of 

Huckleberry Finn and J. D. Salinger’s The Catcher in the Rye.

Meanwhile, almost half a century later, I’ve taught hundreds of 

seminars on American culture and literature, held guest pro-

fessorships at several U.S. universities, traveled through the 

South, spent time in Oxford and New Orleans as a guest of the 

U.S. government, visited Charleston, the site of former James-

town, and the Rockefeller version of Colonial Williamsburg, 

taken part in the Natchez spring pilgrimage, guest-lectured at 

some Southern universities, and published on Southern wri-

ters from William Faulkner and Robert Penn Warren to Truman 

Capote, Ernest J. Gaines, and Bobbie Ann Mason and, most 

recently, on John Kennedy Toole’s A Confederacy of Dunces. 

Nevertheless, I still can’t define “the South” and need only think 

of Charles Reagan Wilson’s and William Ferris’ 1,600-page En-

cyclopedia of Southern Culture in order to realize how much I 

don’t know.

Pondering how the embarrass de richesse of Southern culture 

could be reduced to the few sessions available for preparing 

our excursionists, I remembered that in two German states the 

American South was or still is the topic of a mandatory EFL 

half-year course in the final years of the. Thus, in 2009 the city 

of Hamburg made “The Southern States” an obligatory topic 

with the following decree:

AMERICAN IDENTITIES: THE SOUTHERN STATES

It is to be discussed whether the southern states of the 

U.S. can be defined historically, economically, politically 

and/or culturally as a region with characteristic features 

that distinguish them from other states. Concepts as for 

example Climate, Deep South and Slavery, Bible Belt, 

Country Music, but also Service Economy, High-tech In-

dustries or Sun City (retirement communities) point to the 

high-contrast aspects of this region.

Differences in values – in comparison with “the North,” but 

also between urban and rural areas in the South itself – 

lead to different life plans and are acted out in – often re-

ligiously motivated – conflicts in politics, the legal system 

or the media.

Studying the history as well as the present situation of the 

southern states leads to a differentiated assessment of si-

milarities and differences in the South itself as well as to a 

distinction from the other states of the U.S.
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EXPECTED KNOWLEDGE

 Ҙ basic knowledge of the traditional fundamental values 

of the U.S.-American society

 Ҙ basic knowledge of the geography and history of the 

southern states (here understood as the states of the 

Confederacy)

 Ҙ exemplary knowledge of the different living conditions 

in different parts of the South (rural areas, small towns, 

high-tech areas, retirement communities) and their 

cultural manifestations (food, music, religion, attitu-

des, etc.)

 Ҙ exemplary knowledge of social and political contro-

versies about issues such as abortion, gay marriage, 

stem cell research or immigration, especially about the 

problems of illegal immigration and border security in 

the South

 Ҙ exemplary knowledge of the contemporary relations-

hip between the races in the southern states (my 

translation)

In the state of Lower Saxony, since 2007 several mandato-

ry topics have to be dealt with in rotating half-year courses, 

and one of these topics is “the American South.” Other than 

in Hamburg, not only the goals are defined differently but also 

specific texts are made obligatory:

THE AMERICAN SOUTH

A study of this thematic focus enables the students to un-

derstand the development of the American South with re-

gard to the history, culture, and politics of this region. The 

following aspects have to be considered within the frame 

set by this topic:

 Ҙ From slavery to civil rights (e. g. plantation life, Civil 

War, Segregation Laws, Montgomery Bus Boycott, 

Martin Luther King)

 Ҙ The “New South”: developments and trends in today’s 

society (topical texts from newspapers, magazines, 

etc.)

Texts for the advanced course: Harper Lee, To Kill a Mo-

ckingbird; Song “Strange Fruit”; for the general course: 

William Faulkner, “A Rose for Emily”; Alfred Uhry, Driving 

Miss Daisy; Film: Fried Green Tomatoes; Song: “Strange 

Fruit.” (my translation)

I find both courses rather interesting, but when I collect what I 

associate with “the South” in a kind of private ‘brainstorming’ 

I envision a 

 Ҙ large, indistinct and mainly imaginative region which is so-

mehow situated between the French Quarter in New Orle-

ans and Fort Sumter in Charleston Harbor, between Elvis 

Presley’s Graceland in Memphis and the Stone Mountain 

near Atlanta, Georgia; which is contrastively evoked by 

such outstanding documents as D. W. Griffith’s influential 

film Birth of a Nation (1915) glorifying the Ku Klux Klan 

and Harriet Beecher Stowe’s abolitionist novel Uncle Tom’s 

Cabin (1852) deploring the crime of slavery, between Mar-

garet Mitchell’s successfully filmed mega-bestseller Gone 

with the Wind (1936; film 1939) and Alex Haley’s genealo-

gical novel Roots: The Saga of an American Family (1976) 

and its hugely popular TV version (1977);
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 Ҙ a region which has brought forth such distinct commodi-

ties as catfish and collards, watermelons and mint juleps, 

hush puppies and chitterlings and such famous brands 

as Colonel Sanders’ Kentucky fried chicken, Uncle Ben’s 

Rice, Aunt Jemima Pancake Flour, Coca Cola, Southern 

Comfort, and sundry kinds of Kentucky Bourbons;

 Ҙ a region which is endlessly sung and yodeled about in 

gospels and blues, hillbilly music, bluegrass rhythms, and 

rock ‘n roll; and

 Ҙ a region which produced such diametrically opposite fi-

gures as Thomas Jefferson, the drafter of the Declaration 

of Independence, and John C. Calhoun, the sectionalist 

champion of state rights and the doctrine of nullification.

These associations yield an extremely complex and ultimately 

indefinable concept beset by contradictory myths. Having 

taught numerous courses on aspects of “the South” for univer-

sity students and school teachers, the most important lesson 

I’ve learned is that it ultimately depends on my point of view 

which of its competing images I will pass on.

I can acquaint my students with an admirable image of the Old 

South as a region where once an impressive ‘classical’ culture 

was carved out of the wilderness and where, in a rural paradise 

of subtropical climate, benevolent aristocrats sipped their mint 

juleps on the verandas of white-columned palatial mansions, 

coquettish belles in hoop skirts were wooed by slender gal-

lants, and happy darkies toiled contentedly in sun-drenched 

cotton fields while singing their fervent spirituals. Doing this, 

I can promulgate the myths of the Old South and the Lost 

Cause of the Confederacy with their romanticized “Moonshine 

and Magnolia” clichés, which are still peddled by the tourism 

industry.

But I can also present my students with a repulsive image of 

the South as a region where dire poverty and vicious racism 

dominated a cruel class society and slaves were kept like ani-

mals and brutally punished, where ‘lynching bees’ were con-

ducted as a form of public entertainment and the law miserably 

failed from the Scottsboro Boys to Emmet Till, and where still 

today the Ku Klux Klan spreads its racist terror. Doing this, I 

can take recourse to the myth of the “Benighted South” which 

the Baltimorean H. L. Mencken popularized when in 1917 

he decreed in his essay “The Sahara of the Bozart” that the 

South is “almost as sterile, artistically, intellectually, culturally, 

as the Sahara Desert. […] In all that gargantuan paradise of 

the fourth-rate there is not a single picture gallery worth going 

into, or a single orchestra capable of playing the nine sympho-

nies of Beethoven, or a single opera-house, or a single theater 

devoted to decent plays.” (I could, of course, point out that the 

first U.S. theatre was the Dock Street Theatre in Charleston, 

which opened in 1736). 

I can easily find ample material to substantiate either of these 
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views. But I’ve learned that I need not only introduce and con-

trast both variants but must complement them with a third, 

that of the “New South” as a progressive coast-to-coast regi-

on with increasing industrialization and advanced technologies 

and with growing tourism and leisure capacities, which in 1969 

Kevin Phillips dubbed the “Sunbelt.” Only by combining these 

three images will I stand a chance at producing a balanced 

presentation of a complex and constantly changing region. 

Since we could only touch upon very few aspects in our pre-

paratory sessions, with regard to literature we dealt with some 

of Flannery O’Connor’s excellent stories because the students 

were scheduled to visit her Andalusia Farm, and we read Har-

per Lee’s novel To Kill a Mockingbird because the hype created 

by the unexpected publication of Go Set a Watchman made 

it the talk of the day and, apart from that, it is an ideal text 

for the EFL-classroom. My overarching aim, however, was to 

debunk popular clichés of “the South” and make the students 

aware of the complexity and contradictoriness of the region’s 

heritage. I’ve heard from them upon their return that their trip 

was a smashing success and that they’ve gained lasting ex-

periences and shed previous prejudices. I hope that they don’t 

wrongly think that they’re now experts and that they know that 

they need to learn a lot more before they can understand the 

emotions triggered by the removal of the confederate flag from 

the South Carolina Statehouse, explain what the transgender 

bathroom debate in North Carolina is all about, or comprehend 

why the former Imperial Wizard of the Ku Klux Klan David Duke 

could run for the Republican nomination for the U.S. Senate 

seat in Louisiana. And I hope that they will always remember 

the passage from William Faulkner’s Absalom, Absalom! in 

which Quentin Compson is asked by his puzzled Canadian 

roommate at Harvard what it is that makes Southerners into 

what they are. The Canadian says:

“We don’t live among defeated grandfathers 
and freed slaves […] and bullets in the dining room 
table and such, to be always reminding us to never 

forget. What is it? something you live and breathe 
in like air? a kind of vacuum filled with wraithlike 

and indomitable anger and pride and glory at and 
in happenings that occurred and ceased fifty years 

ago? a kind of entailed birthright father and son and 
father and son of never forgiving General Sherman, 

so that forever more as long as your children’s 
children produce children you won’t be anything 

but a descendent of a long line of colonels killed in 
Pickett’s charge at Manassas?”

And Quentin quietly answers:

“Gettysburg. You can’t understand it. You would 
have to be born there.”

PETER FREESE
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“Inclusion is not an expert topic. It is a topic 
that requires the approval of everyone and therefore 

possesses significance related to society as a 
whole.”  – Aktion Mensch 

In a debate during our stay in Georgia, we discussed the diffe-

rences between American and German school systems. This 

talk made me realize the narrow national perspective I had on 

inclusive education. Aktion Mensch is the biggest social orga-

nization in Germany that endeavors to include handi-capped 

people into society. As they state, inclusion is a topic that con-

cerns everybody. It is also still a topic the German school sys-

tem is struggling with. The German school system differs from 

state to state. I will talk about the federal state of North Rhi-

ne-Westphalia because it is the home state of the University of 

Paderborn from which we went to visit the USA. Here, students 

attend elementary school for four years. They are separated 

and sent to different schools afterwards. To which school each 

student is sent, depends on their abilities and the quality of 

their grades. Traditionally, we have the tripartite school system: 

Hauptschule, Realschule and Gymnasium. However, Haupt-

schule and Realschule have been in the process of merging 

since 2010. In each of these schools, the student can receive 

an individual certificate at the end of their education, namely 

Hauptschulabschluss, Realschulabschluss and Abitur. Stu-

dents can climb up the “academic ladder”, i.e. they can start 

off with Hauptschulabschluss and make Realschulabschluss 

and Abitur afterwards. The only attempt to teach children of 

these schools together in one school has been made through 

the Gesamtschule. In the Gesamtschule, pupils are grouped 

together from 5th until at least 9th grade. Alternatively, if they 

want to study to get the Abitur, they are grouped together until 

12th grade. Neither in the tripartite school system, nor in Ge-

samtschule have children with disabilities been involved until 

only recently. Mostly, they have to go to Förderschulen (special 

needs schools) where they are taught only with other children 

with disabilities. The other schools are now in the process of 

including these pupils into the typical classroom. In the USA, 

children are not “categorized” but attend middle school after 

the 4th grade and afterwards they go to a high school. These 

schools can be public, private or charter. Charter schools are 

like public schools in the way that they are state funded but 

vary because they have a charter that allows them to follow 

THE AMERICAN AND 
GERMAN SCHOOL 
SYSTEMS COMPARED

Inclusion vs. Othering: A Personal View

The American and German School Systems Compared
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different rules. These schools are open to the public but may 

have limited capacities. In the different types of schools there 

are courses of various levels for most subjects. 

The school system is only one factor for a successful educati-

on. Some other important factors that influence the individual 

in the school are the size of the school and of the classes, the 

personality of the teachers, the equipment of the school (ca-

feteria, schoolyard, laboratories etc.) and the courses that are 

offered. I argue that the US school system is a better system 

for preparing children to be a part of a society of cohesion 

when compared to the German school system as it is now. 

The German school system still has major problems involving 

children with disabilities. Regularly, children with disabilities are 

not yet included into the school system completely. The idea of 

inclusion has only been evolving slowly over the past decades, 

being fully realized only in the last few years. As this change 

happens, there is a lack of special education teachers in many 

schools. Sometimes it even lacks the basic constructive pre-

conditions in order to allow easy access for disabled students. 

Among the many problems that come with imposing the new 

system, the transitions from the educational systems are deep 

gorges needing to be crossed. The reputation of the Förder-

schüler is not a good one. The overall job market is currently 

not easily accessible for a young adult with disabilities. There 

is rather an individual job market for the disabled that suggests 

a parallel system that does not mix with the other one. In Ger-

many, people with disabilities are not yet fully included by the 

school system and therefore cannot access the common job 

market. However, more recently, major policy initiatives try to 

tackle the problem. In North Rhine-Westphalia, the ministry of 

education now actively promotes the inclusion of all pupils in 

all types of schools.

In the USA, children learn that people with disabilities are a 

part of our society. Students with disabilities can be a part in all 

kinds of schools, be it primary schools, middle schools or high 

schools. Including children with disabilities makes clear that 

every human is different and shapes the idea of how humans 

look and how they behave. In the USA, disabled and nondi-

sabled children sit together in class, but the curriculum and 

the school reports for disabled children are specially adapted 

to meet their learning abilities. Disabled children have special 

teachers that help them in class. If they need more time to 

work on a task or topic during class, they sometimes have the 

option to go into another room to practice there. Moreover, the 

construction of schools is in many cases easy to enter with a 

wheel chair. In the end, a whole different understanding of how 

people behave evolves which prevents the fear of communica-

ting with people that differ from oneself. 

In addition to discussing the inclusion of children with disa-

bilities, I would also like to touch on the inclusion of children 

with various mental abilities. The German school system has a 

selection process and therefore distributes social chances. A 

main point is that selectivity supports social stratification. Re-

search shows that the social background of children plays a 

major role when being sent to a specific school. Already when 

a child is four years old, one can recognize major differences 

between children regarding their mental and social develop-

ment which depends on the cultural level of their parents (e.g. 

the distinction of their emotional life and their relationships and 

their level of intelligence). In the third grade at the latest (that 

is when the children are 9-10 years old), the different social 

classes can be recognized. It is harder in Germany for soci-

ally disadvantaged children to get a high education than in 

any other country. Another problem is that many students are 

down-levelled. This suppresses their “dynamic” talents, talents 

that are not visible or not wholly developed. It has a significant 

mental impact on kids when they are presented as less gifted. 

It holds them back from believing in themselves and learning 

more. Furthermore, children learn attitudes, moral concepts 

and words as well as “the patterns of social relationships” th-

rough the social environment of school (Sugarman 55). If they 

do not question this fixed system, children, and later adults, 

take for granted that people are stuffed into a category. At first, 

it does not necessarily come across to the individual that he 

or she is in a certain social surrounding. The student takes it 

for granted that the people he or she interacts with the most, 

have a similar education and similar knowledge. Therefore, the 

German pupil who does not question the school system will 

probably not realize he is mostly interacting with people of the 

same social status. 

The American school system evolves a learning culture of 

cohesion. Firstly, the child’s course of education is not deter-

mined by their teacher in the 4th grade. As already explained, 

it can be harmful for the child’s motivation to be told how good 

or rather bad they are. Secondly, every child is part of the 

community. Courses of different levels are offered in middle 

and high school, in which each student can go a level up or 

down each year, depending on their needs and abilities. This 

structure tells students that they are accepted and important. 

There is also a social aspect to it. The students learn how to 

handle people from different backgrounds. This structure ma-

kes friendships to people from different backgrounds possible 

because the concept of a person we have in mind is not de-

ter-mined by the characteristics or the social group he is in, but 

instead by the relationship we have to them. Thus, the social 



THE SOUTH IN EFL-CLASSES KSU UPB Maymester 201658

SCHOOL SYSTEMS
US

GER



KSU UPB Maymester 2016 The South In Efl-classes 59

classes are dissolved, and “socially disadvantaged” does not 

necessarily mean “educationally disadvantaged”. Inclusion is 

not only a term that concerns disabled people or the mentally 

Delia Text3 disadvantaged, but every child with varying lear-

ning qualities.

To conclude, children benefit from learning together and not 

being excluded from a group. The German categorization 

of a pupil is often linked to their social background as their 

knowledge depends on their family’s cultural level. Thus, when 

students are sent to a school with a lower qualification degree 

they do not get the chance to seize all their hidden qualities. 

This leads to making only a lower certificate which is not that 

respected anymore and ultimately gives them a lower chance 

on the job market. The American school system which inclu-

des all kinds of children in its classes, sets a good example for 

peer groups of cohesion. There is not a special type of human 

being in those schools but many different types. As a result, 

the tolerance level of students can be higher than in Germany.

DELIA OSTACH

DELIA OSTACH

studies English literature and culture together 

with studies of textiles, fashion and design. 

She was happy to be on the excursion where 

she could experience applied American history 

and culture.



THE SOUTH IN EFL-CLASSES KSU UPB Maymester 201660

MARTIN LUTHER KING JR. 
IN THE ENGLISH FOREIGN 
LANGUAGE CLASSROOM
“THIS IS SELMA, ALABAMA. THERE ARE MORE NEGROES 

IN JAIL WITH ME THAN THERE ARE ON THE VOTING 

ROLLS”, writes Martin Luther King Jr. when incarcerated in 

Selma, Alabama, in February 1965, at the peak of the Civil 

Rights Movement.

Within the German school system, students study America, its 

language, culture, and history in grade eight, in fact, one whole 

school year is dedicated to the United States of America. In 

the textbooks, the Civil Rights Movement is often condensed 

to two people: Dr Martin Luther King Jr. and Rosa Parks, the 

African American who famously refused to give up her seat on 

a bus to a white person and as a result started the Montgo-

mery Bus Boycott. The Civil Rights Movement rallied African 

Americans in the fight for a joint cause: equal rights, the right to 

vote, and also for more and better paid jobs. Under the banner 

for jobs and freedom, disadvantaged and discriminated Afri-

can Americans created a movement that was unlike anything 

known until that time. 

One of the best remembered events is, of course, the March 

on Washington in August of 1963, when Martin Luther King Jr. 

delivered his famous “I have a dream” speech, which seems to 

summarize all there is to say about the movement and for ex-

actly this reason has become a fixed part of most English text-

books in Germany. In studying this famous speech, students 

get a glimpse of the struggles and injustices African Americans 

and other minorities experienced after the end of the Civil War 

in the United States of America. 

Also important are the Selma to Montgomery Marches of 

1965, although they only find occasionally entry into German 

textbooks for English as a foreign language, for example, in 

Cornelsen’s Context for grade eleven. Teaching the Civil Rights 

Movement in class will most likely intrigue students due to its 

ever-relevant issues of discrimination and the struggle against 

it – topics that somehow never lose their actuality and should, 

therefore, be included in the foreign language class.

In Cornelsen’s English G 21 A (for high school) a few facts 

about Martin Luther King’s life and work are provided, as well 

as some information about today’s situation of African Ameri-

cans. Students are also invited to discuss issues such as po-

lice violence, education, politics, sports, and music. It would 

be desirable that these aspects were discussed in more depth, 

but most of this particular unit concentrates on language form 

rather than on intercultural or historical contents. There is, for 

example, no mentioning of the anti-discrimination laws the Civil 

Rights Movement achieved, and how they have certainly done 

their share in the re-evaluation of Native Americans, African 

Americans, and other minorities in the all-American context. 

In the same textbook, Atlanta as the birthplace of the Civil 

Rights Movement is mentioned, and this offers ample oppor-

tunities to discuss, of course, Atlanta born-and-raised Martin 

Luther King Jr. as one of the pivotal people of the CRM, whose 

outstanding achievements took America’s leaders a long time 

to recognize. Not even awarding the Nobel Peace Prize to Dr 

Martin Luther King in 1964 led to a significant change of heart 

in the American public. As late as 1983, Ronald Reagan signed 

a bill in order to create a federal day to honor Dr King.

Another captivating aspect to teach and discuss about in this 

context is Atlanta’s role during the Civil Rights Movement and 

how the town developed into the bustling city of today. In the 

wake of the Civil Rights Movement, a new slogan for their me-

tropolis was created by Atlantans: the city that had previously 

been “too busy to hate”  is nowadays described as an “inter-

national city,” or “the world’s next great city.”  Studying Atlan-

ta during these different time periods – the Civil War, the Civil 

Rights Movement, and today – provides students with relevant 

factual knowledge about the target country’s culture and at the 

time invites them to reevaluate their view of the United States 

as the “land of the free and the home of the brave” (American 

national anthem).

JEANNETTE BÖTTCHER & LAURA STUPPERICH

Martin Luther King in the English Foreign Language Classroom
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THE CIVIL WAR AND ITS 
SITES AND PLACES IN 
GEORGIA
Why does the American Civil War matter today? What is the 

reason that the Civil War is still topic No. 1 in History lessons 

in many schools of the country? And why would Memorial Day 

as a public holiday not make sense without the Civil War? The 

fact is that today’s America cannot be explained without the 

Civil War era. What is more, the United States as we know 

it today is a result of the Civil War, as Martin Luther King Jr. 

once said. In my opinion, it is more than helpful to visit places 

and sites connected to the war because visiting such national 

historic sites provides deeper insights into the American past 

and its thinking which is interwoven almost always with the im-

pact of the Civil War and its continuing relevance today. Mark 

Twain, one of America’s most eminent writers of the post-war 

era, wrote several years after the war: “The Civil War uproo-

ted institutions that were centuries old, changed the politics 

of a people, transformed the social life of half the country, and 

wrought so profoundly upon the national character that the in-

fluence cannot be measured short of two or three generations” 

(Civil War Handbook, Eastern National: p. 5). And as we can 

see today, Twain should be right in the end. America’s national 

parks are connecting yesterday and today, creating spaces of 

remembrance, giving clues, and reveal the connections while 

serving as a bridge between the past and the present for the 

self-image of the United States for both, foreign tourists and for 

national or local citizens. 

The following will describe some of Georgia’s sites that were vi-

sited during this study trip with professors and fellow students. 

KENNESAW MOUNTAIN – NATIONAL BATTLEFIELD 

PARK

On May 16, 2016, nearly 152 years after the battle that took 

place at the foot of and at Kennesaw Mountain, we visited 

this historical place. In the spring of 1864, William T. Sher-

man’s commanding officer and leader of the Union Army Gen. 

Ulysses S. Grant ordered him to attack the Confederates in 

Georgia. Sherman, following the orders of his friend, atta-

cked the Confederate Army of Tennessee under Gen. Joseph 

E. Johnston driving it back toward Atlanta through May and 

into June. On June 19th, after weeks of continual rain, Uni-

The Civil War and its sites and places in Georgia
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on troops attacked the army of Confederate Gen. Joseph E. 

Johnston. Johnston’s troops were obviously prepared for the 

skirmishes. Using enslaved labor, Confederate engineers had 

laid out elaborate trenches from which cannon and rifle fire 

surprised the Union Army’s approach from many directions. 

Some of the cannons (maybe replicas) are still in place at Ken-

nesaw Mountain. This gives any tourist the impression that the 

American Civil War took place not a long time ago. At the end 

of June, strictly speaking on June 27, 1864, Gen. Sherman 

lost 2,000 of his soldiers and it seemed for a moment that the 

Confederates would turn the tables of this battle. In the end, 

however, they were not able to repulse Sherman’s now famous 

Atlanta Campaign on his so-called March to the Sea. Although 

Johnston lost this battle and also his position as general, Ken-

nesaw Mountain offered him and his troops a strong defensive 

position from which to draw Sherman’s larger army into battle, 

as one can read on a trail located on the mountaintop. Early in 

July 1864, Sherman and his troops advanced towards Atlan-

ta’s districts from where he started the siege of Georgia’s now 

capital city. The Georgia Monument, erected on the foot of the 

mountain, was dedicated in 1963 during the Civil War centen-

nial and honors all Georgians who served in the war. Although, 

and that is something that seems odd to many tourists, Geor-

gia troops did not fight at Kennesaw. The visitor center offers 

tours, a short film about the fratricidal war, a bookstore (from 

which I benefited) and some more background information 

about the Kennesaw Mountain National Battlefield. Especially 

on days like Memorial Day, the visitor center is full of tourists 

and Americans who come to visit such a historical site; Ameri-

cans usually visit on Memorial Day all over the country. 

THE OLD GOVERNOR’S MANSION IN MILLEDGEVILLE 

– GEORGIA’S ANTEBELLUM CAPITAL

The idyllic small town of Milledgeville is located in the so-cal-

led Historic South. Next to its picturesque beauty, Milledge-

ville plays an important role within the Civil War as Georgia’s 

Antebellum Capital. In comparison to Georgia’s present day 

metropolitan capital Atlanta, Milledgeville is only a small town 

as was already mentioned above. The Georgia College is the 

main attraction for young people in Milledgeville. Beyond that, 

it is of course a magnet for historians and tourists for whom 

Milledgeville is a town full of color and character. One of the 

most interesting buildings of the town is The Old Governor’s 

Mansion, which was home to eight of Georgia’s governors 

from 1839-1868. It was completed in 1839 and designated a 

National Historic Landmark in 1974 and is still one of the finest 

examples of High Greek Revival architecture in the United Sta-

tes. The Irish immigrant Charles Clusky designed this remar-

kable building and Timothy Porter of Farmington, Connecticut, 

realized this design as the builder of this large and impressive 

house with its stately columns and imposing facade. The Old 

Governor’s Mansion encompasses the Antebellum, Civil War, 
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and early Reconstruction phases of the state’s history. Slavery 

and the complex social situation in the antebellum South are 

among the issues that shape the history of the building, e.g. 

the Secession Convention met here on January 16, 1861, and 

after three days of bitter debate passed the Secession Act. The 

desk on which the “contract” was signed is still in one of the 

offices of the building and on display. During the Civil War, the 

mansion was claimed as a “prize” during the March to the Sea 

when Gen. William T. Sherman headquartered in the building 

on November 22, 1864. It is significant that he did not destroy 

the house, something he usually did with other buildings in Ge-

orgia on this final campaign of the Civil War. Because Georgia’s 

headquarters of government moved to Atlanta after the war, 

the Mansion was given over to Georgia Normal & Industrial 

College (today known as Georgia College) in 1889. Nowadays 

it serves as a historic house museum and sometimes to welco-

me guests of national and international standing like Georgia’s 

former chief executives George Crawford, Howell Cobb and 

Joseph E. Brown once did. It was marvelous to visit such a 

significant historic site!

THE ATLANTA HISTORY CENTER

Of course the Atlanta History Center is not a place where a 

special event of the Civil War took place, therefore one cannot 

call it a site but this museum accommodates one of the largest 

permanent Civil War exhibitions in the nation. Visitors have the 

opportunity to explore the story of this monumental event th-

rough more than 1,400 original Union and Confederate arti-

facts, photographs, videos, and interactive displays. Exploring 

Georgia’s past in such a museum is an unprecedented intro-

duction to the history of America. Therefore it’s a must-see for 

every visitor of Atlanta! I personally think there is no understan-

ding of the United States of America without the background 

knowledge about the Civil War and its consequences. Every 

corner of this exhibition reveals another point of view of the 

war, allows the visitor to make connections, and the plenitude 

of original artifacts makes it vivid and brings the actions of the 

war to one’s mind and enables a reference to the past. 

When the war began, no one could predict that it would last 

four years. Neither could anyone know that all the skirmishes 

would claim far more than 600,000 casualties. More than 

4,000,000 black slaves were freed after the war but they were 

part of the wound the war caused and many white people had 

to cope with a kind of “white guilt” which is admitted even 

nowadays only very indirectly. In fact, there is a Holocaust Mu-

seum in America but up until 2014, when the Whitney Planta-

tion was opened in Wallace, Louisiana, there was no museum 

about slavery at all!

That especially reminds me of the past of my own country after 

World War II. There was a kind of collective guilt Germany had 

to bear because of National Socialism and the Shoah under 
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Hitler. Nearly all Germans were confronted with that. Relations-

hips with Jews were very difficult after WWII and even today 

it is not a relation that one could call simple. It is important to 

come to terms with the past and a cultural memory always 

needs spaces of remembrance but that does not mean that 

we have to live a grief-stricken life because of our past. My 

understanding of the matter is that the guilt of my country is 

atoned for in the past. It does not mean that we should for-

get the past. In such contexts, the past is a hint to what one 

should avoid and to quest for new and better ways.

On some trails, the theory of the “Lost Cause” is explained. 

General Robert E. Lee was one of the white Southerners who 

developed this ideology that justified their loss and suffering:

“They came to view the war as a noble ‘lost cause’ fought to 

save their peaceful civilization from greedy Northern Aggres-

sors. Northerners rejected this view; they believed their victo-

ry saved the Union from arrogant Southern traitors. By 1900, 

feelings on both sides had cooled. Many Northerners praised 

the good intentions of the ‘Lost Cause;’ many Southerners 

celebrated preservation of the Union. Whites in both sections 

downplayed the role of slavery and emphasized the common 

experience of a good fight, justly waged. Following the examp-

le set by the veterans, whites created a new sense of national 

unity. It was a unity that took place at the expense of African 

Americans” (quoted from an information panel in the museum 

within the American Civil War exhibition).  

The question if black people are winners or losers of the war 

played an important role during the Civil Rights Movement un-

der Martin Luther King and others. Slavery ended with the war 

but African Americans were not allowed to enjoy complete pro-

tection under U.S. law. Even nowadays blacks and whites are 

hard put to build up a common identification. The reason for 

that might be the return of what has been repressed again and 

again. It is important to acknowledge its own culpability and 

come to terms with a conflict-laden shared history. Maybe that 

is an explanation why black Americans and Jewish people so-

metimes say that they have a common culture of remembran-

ce. And that is why persecuted groups – no matter whether in 

the past or today – find common ground more quickly.

All in all, this study trip broadened my mind and not least my 

knowledge of history about the U.S.A., especially the Civil War. 

I argue that dealing with the past, no matter if it is your own 

past or the past of another country, is always profitable in many 

ways. It shapes one’s own character in terms of creating a self-

image. It is a possibility to cope with something that might have 

been repressed and is building bridges to the past. To a certain 

degree dealing with history is always a kind of re-evaluation of 

the past and essential for a nation to build a culture of remem-

brance. According to Elie Borowski, “the future of mankind has 

its roots in the past. Only through understanding our history we 

can build a better future.” My idea is that excursions like this 

help young people to open their minds for other cultures and 

what is more, it is a benefit in terms of intercultural competen-

ces. Simply put, Georgia is worth a trip!
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The Confederate Flag has made numerous negative appea-

rances in the media over the past couple of years. These ne-

gative appearances have increased the wish of abolishing the 

Confederate Flag once and for all, including from state flags 

which it is part of (e.g. State flag of Mississippi). For many cri-

tics, the Confederate Flag only represents some of the dar-

kest parts of the history of the American South and therefore 

should not be looked at as a symbol of heritage or pride of the 

Southern states in the US. In this essay we will take a closer 

look at the different perceptions of the Confederate Flag by 

explaining how it came to be the flag we know today. The tou-

rist attraction Stone Mountain in Atlanta, Georgia still flies the 

Confederate Flag at the bottom of the mountain. This will serve 

as an example of the use of the flag and it will be clarified as to 

why it is especially inappropriate at this site.

The flag which is now known as the Confederate Flag or the 

so-called Southern Cross was first used as the Battle Flag of 

the Army of Northern Virginia in December 1861. The official 

Confederate Flag which was actively used from March 1861 to 

May 1863 looked very similar to the flag of the Union. This led 

to much confusion during the Civil War and eventually gave rise 

to the creation of the Battle Flag of the Army of Northern Virgi-

nia. This flag still differs slightly from the Confederate Flag we 

are familiar with today. It is shaped like a square and the blue 

of the cross is a lot darker. This changed with the conception 

of the confederate navy jack in 1863 which is rectangular and 

has a lighter blue colored cross.

Looking at the history and use of the flag does not make one 

think of a reason why people might be offended by it today. 

When researching the first time the Confederate Flag was 

used, it is also important to consider what the people who 

stood behind it fought for. So, what values did the Confederate 

army represent? The Confederates fought against the aboli-

tion of slavery and the foreign slave trade. Knowing that the 

Confederates fought in support of slavery which consisted of 

primarily African Americans, makes it pretty obvious why a lot 

DIFFERENT 
PERCEPTIONS 
OF THE 
CONFEDERATE 
FLAG
Confederate Flag at Stone Mountain

Different perceptions of the Confederate Flag
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of people are offended by the flag. If the flag is still flown today 

one has to assume that the people who do so frequently do 

not know or associate with the original values for which the 

flag stands.

According to a poll by CNN, 56% of 1,017 adult Americans see 

the Confederate Flag as a symbol of Southern pride. Therefore 

a lot of people, especially in the American South, still have the 

Confederate Flag in their front yard, on their belt buckle or on 

their t-shirt (picture). Many of these people show their Southern 

pride in their heritage by the use of the Confederate Flag and 

do not consider it to be racist like 33% of 1,017 adult Ameri-

cans of the same poll. However, even though some of these 

people are simply proud of their home and culture, it is hard to 

distinguish between the ones who support white pride and the 

ones who do not.

According to Southern historian Gordon Rhea, the Ku Klux 

Klan and other white supremacist groups did not choose the 

Confederate Flag arbitrarily as a symbol for their group. They 

chose it because they share the same values as the confe-

derate army in that they perceive black people as being worth 

less than white people.

After living in Mississippi for a year as a 17-year-old, I became 

used to seeing the Confederate Flag on a daily basis no matter 

where I went. I even adapted to the belief of how it simply 

represents Southern pride and does not directly have anything 

to do with white supremacists. On a trip to Stone Mountain 

in May of 2016 with a group of university students, I did not 

perceive the Confederate Flag at the bottom of the mountain 

as a racist symbol as my peers did at first. But after learning of 

the history of Stone Mountain, and especially the founding of 

the second Ku Klux Klan in 1915 at this very site, I questioned 

the decision of putting up the Confederate Flag at this location. 

One would think that the people who are in charge of the site 

would want to make sure that now, over 100 years later, this 

place no longer has anything to do with the Ku Klux Klan and 

therefore decide not to fly the Confederate Flag. The fact that 

they deliberately chose to put the flag up despite its dark histo-

ry is questionable because some visitors might get the feeling 

that they are not welcome.

All in all, one can say that the Confederate Flag represents pri-

marily negative aspects of the history of the American South. 

Therefore, people who fly the Confederate Flag as a symbol of 

Southern pride should abandon it as there are so many other 

beautiful things that represent the South better than an ancient 

battle flag that white supremacists use nowadays to represent 

their values. The Confederate Flag at the bottom of Stone 

Mountain is especially inappropriate because of the history of 

the Ku Klux Klan there. It makes one wonder if they still welco-

me people who share the same values and beliefs as the Con-

federate army during the Civil War and white supremacists.

MIRIAM JASSMEIER

MIRIAM JASSMEIER

is studying English ZFBA at the University of 

Paderborn. She considers the American South, 

especially Mississippi, her second home. This 

excursion offered her the opportunity to expe-

rience Georgia, a Southern state she had not 

visited up until May 2016, in a more academic 

way and therefore question cultural phenome-

na she had already adapted to.



KSU UPB Maymester 2016 Tradition Vs. Today 71



TRADITION VS. TODAY KSU UPB Maymester 201672

Native Americans
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NATIVE 
AMERICANS
The history of Native Americans in North West Georgia is one 

of longevity that is often easily forgotten. Some of the most well 

known tribes are commonly referred to as the “Five Civilized 

Tribes”: the Cherokee, the Choctaw, the Chickasaw, the Mus-

kogee, and the Seminole and many of them played an integral 

role in the settling of Georgia due to the reliance of European 

settlers on their vast knowledge of North American flora and 

fauna as well as agricultural practices. When European sett-

lers arrived in Georgia in the early 1700’s, the natives were an 

invaluable resource to them. Europeans knew very little about 

local crops and medicines, so they were prone to disease 

and malnutrition. Ironically, it was actually the Native Ameri-

cans that suffered the brunt of old world diseases brought to 

their land by the new settlers. It is estimated that 80-95% of 

the native population was wiped out by old world diseases 

like small pox, measles, and typhus malaria. Even after this 

initial wave of disease, many tribes still survived and arguab-

ly thrived in Georgia. For over 100 years, Native Americans 

lived alongside their European counterparts in relative peace. 

They even adopted each other’s cultural attributes. The “Five 

Civilized Tribes” adopted European agricultural techniques and 

traded practices and government structures. The Cherokee in 

particular had their own supreme court, paid taxes, and had 

a national council. Even before Europeans entered the scene, 

Native Americans already had a bustling culture of their own. 

They developed a sustainable agricultural system, established 

trade routes between their cities and villages, and developed a 

rich tradition of oral history. Disease aside, the stage seemed 

set for a peaceful existence between the natives and the sett-

lers. However, this proved not to be the case. With his eyes set 

on valuable land, new US President Andrew Jackson enacted 

the “Indian Removal Act of 1830” with the intent to displace 

countless natives and acquire more land for resources and po-

pulation expansion. Natives were to be relocated to a parceled 

out piece of land in what is now modern-day Oklahoma. The 

tribes were forced to agree to this condition, as disagreement 

would mean forced removal or execution. Some tribes resisted 

and fought against US forces in Georgia and Florida. For the 

remaining tribes, some found refuge in the Appalachian Moun-

tains. The rest, however, were rounded up by US soldiers and 

marched hundreds of miles to the west into unfamiliar terrain 

in an event known today as the “Trail of Tears.” Naturally, many 

natives died on this march from the low food supply and poor 

weather conditions.
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LEARNING FROM FLANNERY 
O’CONNOR IN ‘REFUGEE 
CRISIS’ GERMANY 
Stereotypes and Xenophobia in “The Displaced Person”

“They’re all the same” (O’Connor 231). A generalization such 

as this, taken from Flannery O’Connor’s 1955 short story “The 

Displaced Person”, can easily be heard on streets all across 

Europe nowadays. Starting in 2015, the number of people fle-

eing from war and persecution and seeking refuge in Europe, 

in particular Germany, has risen immensely (according to the 

Bundesamt für Migration und Flüchtlinge (BAMF), roughly 1.1 

million refugees applied for political asylum in Germany bet-

ween January 2015 and September 2016 (Aktuelle Zahlen 3)), 

as has the number of violent crimes committed by right-wing 

extremists (cf. Bundesamt für Verfassungsschutz). With the 

majority of refugees originating from the Middle East, espe-

cially Syria, Afghanistan, and Iraq (cf. BAMF 8), populists and 

demagogues are warning (or already taking action) against the 

‘Islamization’ of the West, whether it is the Pegida movement 

or parties such as the AFD in Germany, the Front National in 

France, UKIP in Great Britain, or Donald Trump in the USA. 

What is common to all of them is their use of stereotypes to 

spread anti-refugee sentiments. They reduce immigrants and 

refugees to one certain characteristic, which they then over-

simplify and exaggerate, in order to not only neglect the refu-

gees’ diversity but also oppress them ideologically and mark 

them as the ‘Other’ (cf. Hall 247-251). For example, after the 

happenings of New Year’s Eve 2015/16 in Cologne, male Mus-

lims in general have increasingly been depicted as inherently 

aggressive and misogynistic. To find strategies against such 

stereotypes is not an easy task to accomplish. However, litera-

ture can provide a solution to the problem, even if it was pro-

duced as far away from 2016 Germany as 1950s Milledgeville, 

Georgia. In Flannery O’Connor’s “The Displaced Person”, we 

are confronted with the worst possible outcome of a migration 

scenario: violent death, which is preceded by the unreflected 

and unresisted xenophobia of the white working class. By 

dehumanizing and pathologizing immigrants, represented by 

the Polish Guizac family, O’Connor’s “The Displaced Person” 

draws upon stereotypes which resonate with anti-refugee dis-

course in contemporary Germany and thus inclines the reader 

to reflect upon such generalizations in order to question and 

discredit them. Therefore, O’Connor’s gloomy vision should be 

read as a didactic narrative that helps us deconstruct prejudice 

against migrants in the ‘real world’.

Before shedding a critical light on how stereotypes are used in 

O’Connor’s short story, it is imperative to understand the basic 

setup of the microcosm that is the McIntyre farm. Here, we are 

confronted with a clearly defined hierarchy that is determined 

by both race and socio-economic standing. At the bottom are 

the African American farmhands that are basically powerless 

in comparison to any white person within the narrative. Right 

above them we can find the white workers, represented by the 

Shortleys, and at the top of the pyramid stands the white ma-

triarch Mrs. McIntyre. This static hierarchy is now interrupted 

by the appearance of a new group of people, the Guizacs, a 

Polish family driven out of Europe in the course of the Second 

World War. They are white, and yet they are foreigners who 

still have to find their place in the clearly structured society of 

the American South. This is where the narrative draws its initial 

suspense from. 

Right from the beginning of the story we as readers are con-

fronted with the Shortleys’ stereotypes about the newly arrived 

family. It is very likely that they – as the lowest white group in 

the hierarchy – fear to be replaced by other whites, whereas 

the black workers do not seem to be uneased by the Guizacs’ 

arrival, as Astor, the older of the two farmhands, says to Sulk, 

the younger, “your place [is] too low for anybody to dispute 

with you for it” (O’Connor 213). However, Mrs. Shortley’s first 

reaction upon seeing the Guizacs is telling with regards to what 

she was expecting, namely people who are visibly different: 

The first thing that struck her as very peculiar 
was that they looked like other people. Every time 
she had seen them in her imagination, the image 

she had got was of the three bears, walking single 
file, with wooden shoes on like Dutchmen and sailor 

hats and bright coats with a lot of buttons. But the 
woman had on a dress she might have worn herself 

and the children were dressed like anybody from 
around. The man had on khaki pants and a blue shirt 

(198).

Not only is Mrs. Shortley utterly surprised by the Guizacs’ or-

Learning from Flannery O’Connor in ‘Refugee Crisis’ Germany 
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dinary clothing (and, apparently, their white skin) but she also 

shows the reader the extent of her xenophobia, that is imagi-

ning them as animalistic and covered in stereotypical cultural 

icons such as Dutch wooden shoes. Patterns such as these 

can also be found in contemporary Germany, where the stereo-

typical female Muslim is usually depicted with and reduced to 

a hijab, niqab or burka. Additionally, refugees from the Middle 

East are animalized as well. One need only scroll through social 

media or – more (in)famously – parodies taken to the extreme 

such as Jan Böhmermann’s controversial “Schmähkritik” that 

makes use of stereotypes such as the Muslim-as-sodomite.

The dehumanization of the Guizacs in O’Connor’s “The Displa-

ced Person” is a recurring paradigm. Mr. Guizac’s daughter’s 

name, Sledgewig, “sounded to Mrs. Shortley like something 

you would name a bug, or vice versa, as if you named a boy 

Bollweevil” (O’Connor 199). Their family name sounds to her 

like “Gobblehook” (199), a variation of “gobbledygook [which 

is] probably imitative of the clucking of poultry” (OED). Further-

more, Mrs. Shortley connects the animalistic imagery with di-

seases that might endanger the “more advanced” (O’Connor 

204) American South: “that the Gobblehooks, like rats with ty-

phoid fleas, could have carried all those murderous ways over 

the water with them directly to this place” (200). The fear of 

diseases seems to be inherent to anti-migration sentiments. In 

2014/15 it was Ebola from Africa. In 2016 the Zika virus from 

South America was the disease that went viral (pun intended) 

in the media. And especially in the 1980s and 90s people lived 

in constant fear of AIDS from Africa – regardless of whether 

these diseases could be transmitted through every-day con-

tact or not.

Flannery O’Connor’s short story highlights yet another fear of 

isolationists: the fear of overwhelming amounts of people floo-

ding the native country that could result in a loss of one’s own 

cultural identity. Right-wing blogs such as Einwanderungskri-

tik.de raise that fear by ridiculous exaggerations such as “Die 

nächste Welle aus Lybien bringt uns halb Afrika” (“The next 

wave from Lybia brings us half of Africa”), as was written in 

March 2016. As ridiculous as that hyperbolic estimate might 

seem, it is a popular strategy that was also known to O’Con-

nor’s characters: “There’s about ten million billion more just 

like them” (O’Connor 204). This exaggeration serves only one 

purpose: to warn against the imminent loss of the hegemonic 

cultural identity due to immigration. This becomes particularly 

evident when looking at the Shortleys’ reflections on language. 

“With two of them here, there would be almost nothing spoken 

but Polish! […] She began to imagine a war of words […] She 

saw the Polish words, dirty and all-knowing and unreformed, 

flinging mud on the clean English words until everything was 

TENANT FAMER HOUSE AT FLANNERY O’CONNOR’S ANDALUSIA
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equally dirty” (217). Particularly the binary opposition of clean/

dirty implies a value judgment and establishes a hierarchy bet-

ween the different groups. Mr. Shortley takes it a step further 

than his wife by arguing for linguistic isolation and against 

learning more than one’s native tongue. “There’d be a heap 

less trouble if everybody only knew his own language” (248). In 

doing so, he propagates nationalist desires and argues against 

the permeability of borders – whether it be linguistic, geogra-

phical, or cultural borders – that meant safety for so many re-

fugees during WW2.

Stereotyping is taken to its extreme in O’Connor when Mr. 

Shortley does not even try to distinguish between the different 

groups involved in WW2 anymore. Upon reminiscing his own 

military past with an involvement in the First World War, he im-

plies that Mr. Guizac might be identical to the German soldier 

who had thrown a hand-grenade at him. Mrs. McIntyre replies 

that he is not German, but Shortley posits “[i]t ain’t a great 

deal of difference in them two kinds” (241). This blending of 

culturally diverse groups – let alone the fact that the Guizacs 

were fleeing from persecution by the Nazis – shows the full 

extent of Mr. Shortley’s prejudice. This non-willingness to get 

to know the Guizacs in order to improve not only the process 

of integration but also the economic force of the McIntyre farm 

is typical of anti-refugee movements. The same phenomenon 

can, again, be observed in 2016 Germany. A country that is 

undergoing a drastic demographical decline and that is in des-

perate need for support of its work force from the outside (cf. 

Blickle 24-25) is facing the likely entry of a right-wing, anti-refu-

gee party into the national parliament, the Bundestag, in 2017.

This attitude is rooted in the fear of being replaced by someone 

more suitable for the position. Whereas Mr. Shortley is won-

dering – ironically enough with imperfect grammar – whether 

Mr. Guizac “can drive a tractor when he don’t know English” 

(O’Connor 206), Mrs. McIntyre is soon convinced that Mr. Gui-

zac is her economic “salvation” (209) because of his technical 

expertise. Mr. Shortley – not as efficient due to a combination 

of laziness, lack of technical knowledge, and a second job that 

distracts him – is soon replaced by Mr. Guizac. What at this 

point of the narrative looks like a successful immigration story 

will soon take a radical turn, namely when Guizac will promise 

his sixteen-year-old cousin to Sulk, one of the black workers.

The American South was legally segregated until the Civil 

Rights Act of 1964. Although slavery had been abolished for 

about eighty years when the Second World War started, the 

economy of the South was still built on the exploitation of che-

ap black labor. Until Mr. Guizac had offered his cousin to Sulk 

in order to bring her to safety from the Nazis, Mrs. McIntyre 

was happy to employ him. But breaking with the Southern 

segregationist tradition and proposing intermarriage consti-

tute an unspeakable crime to her. Protecting her own racism 

leads to more racism, this time against the Pole. What is more, 

the South’s segregation is the stumbling block at which the 

Southern economic success is decided. Mrs. McIntyre soon 

brings back Mr. Shortley, now a widower, who blames the 

immigrant for his wife’s deadly stroke (240). Pressing for Mr. 

Guizac to be fired, Shortley soon grows impatient in the face 

of Mrs. McIntyre’s inability to communicate her decision to the 

non-English speaker. Guizac stays against her will and Shortley 

kills him with one of the machines that Guizac was so skilled 

with.

As tragically as “The Displaced Person” is concluded, as suc-

cessful is it in its didactic effect. Here, a worst-case scenario 

is simulated through literature in order to not only hold up the 

mirror to the mid-twentieth century American South to reco-

gnize the absurdity of its own racism but also to teach later 

generations a lesson. A lesson to question and dismantle one’s 

own stereotypes of foreigners, refugees, and immigrants to not 

commit the mistakes that O’Connor’s characters so shortsigh-

tedly commit. This becomes particularly evident in the very last 

paragraph of “The Displaced Person”. After Mr. Guizac’s de-

ath, Mr. Shortley, Astor, and Sulk abandon Mrs. McIntyre who 

grows increasingly blind, unable to speak and dependent on 

her black nurse. If we accept the McIntyre farm as a micro-

cosm representing the macrocosm of the American South, 

then an entire region’s downfall is decided by its prejudice and 

racism. Such apocalyptic prospects are, needless to say, ex-

aggerated, but they do hold a seed of truth. The integration of 

refugees into the German society might be viewed by some 

groups as problematic in the present, but it is also the solution 

to our problems in the future.

ANDREAS SCHWENGEL

FLANNERY O’CONNOR (1925 - 1964)
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BEFORE MARTIN LUTHER 
KING: LILLIAN SMITH AND 
THE PRE-CIVIL RIGHTS TIME
Martin Luther King is the most preeminent figure of the Civil 

Rights Movement. This is particularly perceptible in Georgia as 

Martin Luther King is one of the most popular sons of Atlanta. 

The dedicated Martin Luther King Center in the heart of Atlanta 

gives visitors an insight into his personal life, his work and his 

achievements for the black community especially in Southern 

states such as Georgia. His attainments are also the main 

subject in the Center for Human and Civil Rights in downtown 

Atlanta. Other contributors to the Civil Rights movement are 

more or less left out. This environment influences the visitors 

of Atlanta to have a subjective and limited perspective on the 

fight against segregation and social injustice, assuming Martin 

Luther King was the first to publicly address those issues in 

the mid-1950s. However, other Southerners have addressed 

the issue of a segregated society before the establishment of 

the Civil Rights Movement in the 1960s. One of them was the 

author Lillian E. Smith (1897-1966). 

Originally from Florida, Lillian E. Smith moved to Rabun County, 

Georgia in 1915, when she was 18 years old. Her parents ope-

ned a summer camp, the Laurel Falls Camp for Girls, in 1920. 

The camp developed a nationwide reputation for being “a pro-

gressive and well-rounded camp for young women, due to its 

(…) innovative educational institution” (Piedmont). Smith insis-

ted on openly addressing topics such as racism, discrimination 

and stereotypes using the approaches of modern psychology. 

Her intention was to raise these girls to become independent, 

self-reflecting women, the opposite of the cultural expectation 

of the 1940s.

Her wish of publicly addressing social injustices is mirrored 

in her publications. In 1936 she published a magazine entit-

led South Today, “which quickly achieved acclaim as a forum 

for liberal opinion in the region” (Gladney). In her first novel of 

1944, Strange Fruit, Smith chose to focus on a secret inter-

racial love affair, which she set in a small Georgia town. Her 

second book, Killers of the Dream, published in 1949, beca-

me “an even more insightful exploration of the interrelationship 

Before Martin Luther King: Lillian Smith and the pre-Civil Rights time
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of race, class, and gender in southern society, (and) brought 

strong criticism from more moderate southerners”, according 

to Margaret Rose Gladney. 

Lillian Smith became one of the loudest voices for racial equa-

lity in Georgia in the 1940s and continued her fight during the 

Civil Rights Movement in the 1960s. She did correspond with 

Martin Luther King on several occasions, expressing her ad-

miration and support. According to a letter from 1956 to Martin 

Luther King, Smith expressed “‘a profound sense of fellows-

hip and admiration’ for King’s efforts and his commitment to 

non-violence and asked him to pass along a message to the 

Montgomery Improvement Association (MIA): ‘Tell them, plea-

se, that I am deeply humbled by the goodwill, the self-disci-

pline, the courage, the wisdom of this group of Montgomery 

Negroes’” (Stanford). 

She drew parallels between Martin Luther King’s work and 

Gandhi’s non-violent protests. “Smith wrote a positive review 

of King’s Montgomery bus boycott memoir, Stride Toward 

Freedom (1958), predicting that it would become ‘a classic 

story—as has Gandhi’s salt march—of man demanding justice 

and discovering that justice first begins in his own heart’. […] 

In January 1959 King wrote to Smith: ‘Of all the reviews that I 

have read on Stride Toward Freedom, I still consider yours the 

best’” (Stanford).

According to her biographer Anne Loveland, Smith’s “political 

consciousness was awakened for the first time as she obser-

ved the operation of European colonialism and the aftermath 

of the Chinese Revolution of 1911 and 1912 and as she heard 

and read about Mahatma Gandhi’s fight for Indian independen-

ce” (qtd. in Groba 52). During her time abroad (1923-1925), 

Smith witnessed discrimination, abuse of power and the in-

fluence of colonialism. The concept of a determined superior 

culture oppressing another one is for Smith a mirror of the seg-

regated society in the United States (cf. Groba). This experien-

ce was the base of her strong belief and effort for social justice 

in, what she considered “ill American society”. In Killers of the 

Dream, Smith stated “I began to see racism and its rituals of 

segregation as a symptom of a grave illness. When people 

think more of their skin color than of their souls, something has 

happened to them.”

I conclude that Lillian Smith did, by her tireless efforts for social 

justice, pave the way for future activists such as Martin Luther 

King. She contributed to the conception of racial equality and 

“desegregation” twenty years before the establishment of the 

Civil Rights Movement. I regard Smith’s educational work as 

well as her literary work as an important step to create cons-

ciousness for issues of discrimination and segregation parti-

cularly in the South. I am certain that the activists of the Civil 

Rights Movement did benefit from the accomplishments of 

Lillian Smith.

I consider Lillian Smith as a great example for the importan-

ce of cultural exchanges. Like no other generation before us, 

we millennials have the opportunity to gather experience from 

other countries through travelling around the world or being 

connected via social media. I strongly believe that, like Lillian 

Smith’s years in China, experiences like the Maymester 2016 

are an excellent foundation, to first of all identify the issues in 

modern society and to effectively approach them.

KAYA MRUGALLA
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